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FOREWORD

for aide et action, the birth of the concept of resource centers goes back
to the nineties. A decade after our Association was created we examined
ways to make our projects more context specific. We wanted to follow an
approach that was truly development oriented rather than merely provi-
ding assistance to the communities with whom we were working at that
time. This was also the time we were exploring ways to make our actions sus-
tainable by involving communities in our programs so that they could ensure
the functional, practical and financial aspects of the projects at a later date.
These thought processes led to the birth of resource centers across the world:
Africa, South Asia, South East Asia, France, and then in the Caribbean…    

The diversity of geographic, economic, educational as well as cultural
contexts favored the emergence of centers that were as diverse as varied:
centers, training and/or documentation centers, semi-government and
community centers, centers that were open to a very specific category of
the population or to all. This capacity of the then emerging centers to
come forth with answers for issues driven by the specific context has hel-
ped in constituting a tremendous wealth of knowledge and practices.
This is amply brought out by the presentation of the various centers in
the first part of this book. 

Having evolved resource centers as an answer to a few issues in deve-
lopment, We thought the time had come to sit back and take a look at
these centers along with the Association’s coordinators from various re-
gions. This resulted in “the Dalwak workshop” held in Togo, which was
a week long reflection on resource centers in which representatives of
Aide et Action from across the world, members of local NGO’s with
whom we were then working, and the Togolese government officials par-
ticipated. 

Our objective was multiple. We wanted to first of all take a break from our re-
gular practices, step away from our usual field activities and look at our ac-
complishments. We also wanted it to be a learning experience for all by
sharing our experiences in developing these resource centers: their successes,
failures; centers that were operational and those that were upcoming. We also
wanted to find answers to questions we were asking ourselves: Can resource
centers provide an answer to the challenge posed by the sustainability of our
actions? Was the diversity of these centers that made us so proud, synony-
mous to innovation? Can we talk of a ‘model resource center’ that was uni-
versal in nature? Was such a model transferable and  duplicable at wish?FO
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We went to this workshop, in March 2004 with a feeling that this op-
portunity would confirm our impressions and convictions. We thought
that the answers to the questions raised would be positive on the whole.
Didn’t the centers function well after all? Well we were proved wrong. As
you will read in the second part of this book, the answers that emerged
completely belied our expectations, the discussions, questions, debates,
group activities shed a different light on resource centers and snowbal-
led further questions on our practices as “developers”. We spoke about
centers and their sustainability but we also spoke about our priorities,
doubts, successes, failures… and innovation. What is innovation if not
adapting to changes?

As you will see in the first part of this book, this workshop had and still
has a lasting impact on the way we look at resource centers. Whether
they existed in 2004 or are emerging today, these centers have incorpo-
rated the Dalwak questions and insights in their walk.  

Bringing out a book on a workshop that was organized in 2004 seemed
crazy and out of place: Were we not revisiting an experience that was old,
outdated and unsuitable? Well, We do not think so; We are even convin-
ced of the opposite. The answers and perspectives that came up during
this workshop are highly relevant even today and encourage us to include
qualitative notions which are a fruit of this collective cogitation in our
daily practices. 

I wish you happy reading on behalf of Aide et Action, and invite you to
join us in continuing the debate…

Claire Calosci
International General Director,
Aide et Action International Organisation
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INTRODUCTION

in march 2004, Aide et Action organized a week long international works-
hop at Dalwak, Togo, that brought together the Association’s represen-
tatives from various regions across the world and its partners on the same
platform. The workshop’s 35 participants from various institutions sha-
red their insights and experiences with resource centers. Discussions
centered on the definitions of resource centers; their roles, failures, suc-
cesses, examples of such centers… In short the focus of the workshop
was to examine the role of resource centers and ways to ensure their
growth. The official from Dapaong expressed the spirit of the congrega-
tion perfectly in his inaugural address when he spoke about the training
center that Aide et Action had created in Togo: “20 years of activity is a lot!
We must take a break, look back at the past, review it, understand what was done well
and not so well and prepare the ground for improving what must be improved.”

On her behalf, Claire Calosci, Aide et Action’s managing director reite-
rated that the workshop’s debates should provide an objective perspective
on existing practices and experiences. India, South East Asia, Africa, Ca-
ribbean islands including France came together to exchange, confront, re-
vise, past practices and envisage upcoming ones. 
Critical analysis, understanding and expert outlook on the processes ani-
mated the week long workshop’s activities. The interactions focused on
two essential parameters: study the human context in its historic and cul-
tural angles as well as understand the meaning of the context and redis-
cover values that are important to it. 

Experiences of the resource centers led by Aide et Action or its partners il-
lustrate forms that these centers dedicated to education could take. Whether
it is the CFPA in Togo, ERDC in Niger, CAFORM in Benin, TRC in Tanza-
nia, CDRD in France, Education for All (EFA) centers in Cambodia, Gyan Ken-
dra in India  all these tools aim at improving the quality of education, teaching
and strengthening the educational community as well as the civil society.
But we need to know whether these centers can contribute (or not) to de-
velopmental strategies related to education.

This workshop aimed at capitalizing on the knowledge available on re-
source centers did not seek to provide a singular model of resource cen-
ters that could subsequently be duplicated. It sought rather to encourage
existing initiatives and innovations to come.

This document is a presentation of the reflections, objectives approaches,
practices and methods of resource centers that aims at studying the re-
lationship between the demand coming from a group of individuals, tea-
chers, people or the State and the offer in the form of resource centers.IN
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RESOURCE CENTERS THEN AND NOW

During the times when the oral tradition was prevalent in societies, the
demarcation was clearly drawn between those who had knowledge, often
a close circle of an initiated few and those who could access it. Accessing
knowledge was moreover conditioned by numerous factors: age, sex, so-
cial category… At this point of time resource centers were assimilated to
individuals or a group of people who possessed knowledge about a given
field. Since masters often dispensed knowledge to their own limited
group of disciples, the information transmitted was not only restricted but
also filtered. 

This concept of a resource person, seen as a ‘center’ in itself is brought
out very well by Amadou Hampâté Bâ’s quote: 

When the written script came into existence, widely acclaimed ‘centers’
opened up everywhere thus encouraging scientific and intellectual re-
search in all fields of knowledge. Knowledge centers took the shape of
monasteries in Europe, while similar centers opened up in Timbuktu,
Africa and Alexandria in the North African region while others mush-
roomed elsewhere.  

Today, we no longer speak in terms of individuals or brotherhoods when
we talk of resource centers but in terms of places where knowledge is
available and capitalized upon, with the sole aim of disseminating it to lar-
ger groups of people. Documents and books in such centers can of course
be written, oral, visual even virtual. These are often establishments de-
dicated to those who seek knowledge, who have the added advantage of
being able to choose the medium best suited to their needs. Such spaces
can take the form of libraries, multimedia centers, museums, a gathering
of people, resources available through new technologies to mention a few. 

Nonetheless, many such centers are born from the need to consolidate
existing knowledge and resources. They help create a centralized know-
ledge base for projects related to development. The Togolese DepartmentA 
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« In Africa, when an old man dies, it’s a library that burns. »
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of education inspector, Mr Lené, invited to the Dalwak workshop says
the following on the immense benefits of a resource center: “For those
who come to such centers the benefit is enormous, even if the centers are quite
modest in most of the developing countries. The impact on the knowledge base
is definite as knowledge is nurtured, skills are developed, and such platforms
help those who have acquired knowledge transfer their skills to others. The
change in mentality among those who access such centers vis a vis those who
have never used it is remarkable. And even if some centers contribute little due
to lack of resources, they help users by distracting them, by making them for-
get their worries at least for sometime.”

Creating resource centers does not make sense if the concerned country
does not show an interest for it; for interest to be there, there must be a
need, which should be well defined and clearly stated. Then, such needs
arising from individuals and the solution designed to meet these must re-
late to each other. It is precisely because they need to satisfy all these condi-
tions that resource centers need to be flexible so that they can achieve their
objectives in the best possible manner: provide information and training
to a community which is useful for it and solicited by it. The members of
a given community are therefore involved in resource center’s life at all
moments. Their involvement and participation is a key ingredient that is
vital to the existence, legitimacy and sustainability of resource centers.

The first chapter of this book looks at some examples of existing resource
centers. We hope that the diversity of their forms, contexts, objectives
and histories will help understand factors that assure successes of some
resource centers while failures of yet others.

Our typology of resource center is based on their varying objectives. 

≥ Centers with targeted objectives: these centers answer a very specific
and clearly stated need expressed by the community;

≥ Community training and information centers: their aim is to inform
communities about various issues related to education and develop-
ment and train them in it. Such centers are meant for a broad and ge-
neral category of users; 

≥ Teacher training centers: these centers focus on providing skill and
knowledge enhancement to teachers, thereby helping them fulfill their
roles better;

≥ Centers for community mobilization and project sustainability training:
these centers help community members to acquire knowledge and skill
base that will help them manage educational projects on their own; 

≥ Centers for mobilizing and facilitating intercommunity dialogue.
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CAMBODIA
CONTEXT
Thirty years of war, human and cultural genocide spawning four years
have largely destroyed the community’s relationship to knowledge. Ac-
cording to a study conducted on illiteracy in 2000 by the Cambodian mi-
nistry of education and the UNDP and UNESCO:
≥ 63 % of adults are either totally illiterate or semi illiterate ;
≥ there is a close relationship between the ability to write and poverty.
resource centers have attempted to remedy this situation both in the for-
mal (school libraries that promote active teaching methods and help im-
prove quality of education) and informal sectors (‘education for all’
centers that help in re-schooling children, support official educational
development plans at the local level as well as develop educational ma-
terial in Khmer language).

THE EDUCATION FOR ALL (EFA)  CENTERS
The province of Kratie has 190 schools that are a part of 34 clusters
schools (5 to 10 schools are brought under one resource school which in
turn forms a cluster). Fifteen of such resource schools have benefited
from the support of the NGO active in the province that has helped in
opening libraries in the area. 

However, our visits to these libraries revealed a general lack of interest in
books as well as an inadequate management of both the premises and do-
cuments by untrained librarians and school headmasters. To remedy the
situation and sensitize school authorities on the importance of libraries,
training sessions on efficient and autonomous library management were
organized which included visits to four schools in rural areas, one in an
urban area; and a visit to the National Library, and the Phnom Penh Uni-
versity Library were also organized. 

Thanks to these visits and discussions with the librarians, school head-
masters, school teachers, village and religious authorities as well as pa-
rents, Kratie educational officials could understand and appreciate the
role of the school’s educational team, the villagers, the pagoda and localA 
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authorities’ part in creating the library, managing it as well as ensuring
its sustainability. 

With its long experience in the formal education sector and aware of the
major role that writing had to play in sustained development of the Cam-
bodian society, the NGO SIPAR (Support for Private Initiative in Aid for
Reconstruction) decided to extend its actions towards the promotion of
books and reading in the non-formal educational sector. In April 2003,
a mobile center, jointly developed by Aide et Action and the SIPAR was
opened in the municipal council of Ksim. Located at 12km from the main
town of Snoul in the Kratie province, Ksim with 5 900 inhabitants, has
high level of ethnic minorities spread over 8 villages that are between 3
to 8km away from each other.  Ksim is a poor and isolated area where the
level of education and living conditions of the inhabitants are very low,
qualified human resources are very few and poorly distributed. Initiating
a non-formal educational project in such a context posed a major chal-
lenge. 

Two village Education For All centers were developed with the total sup-
port of the  municipal authorities and active participation of the local re-
presentatives in both the councils of the Kratie province. 

To enable all the community members collaborate and participate effi-
ciently in setting up libraries in their schools, a proposal for constituting
a local project implementation committee was set up for each area. The
nomination of the committee members and the definition of the project
were collectively decided in a meeting conducted by the SIPAR technical
assistants and community members. The school headmaster nominated
a librarian, usually teachers awaiting teaching responsibilities and inte-
rested in such functions were allotted such responsibilities. In addition
to this, support and advice for managing the EFA centers’ budget which
was constituted from funds collected from the community as well as the
budget allotted by the finance ministry within the framework of the Prio-
rity Action Program were provided by the SIPAR technical assistant. 

the priority action

program, (PAP), is an initiative
of the Royal Cambodian
government which aims at
ensuring that the targets of
government policies are
attained by allotting funds to

locally operating institutions in
the fields of education and
social service. PAP’s focus in
education is on improving the
quality and effectiveness of
basic education programs. PAP
has also supported the strategic

plan for education and the 2001
-2005 support program for the
educational sector.

≥ THE PRIORITY ACTION PROGRAM
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Currently, more than 17 Education for EFA centers are operational in
three Cambodian provinces; 33 books have been published and 382 000
copies of these distributed.  But way back in 2004, a reorganization of the
center was initiated. A management committee was constituted with 20
community members; the committee was presided by the local counci-
lor. Sokhan D the deputy chief of the municipal council explained the
center’s role: “Our role is to first make the villagers aware of the need for such
a center in their locality. As people become a part of this project, we will take
charge of the mobile center and its functioning in every village. […] The recep-
tivity for this project so far and mobilization of people have helped us collect
funds and use them in the center’s regular budget. This has also created a com-
mendable educational process at the local level.”  

As an extension of the project, after consulting various members, a woo-
den room was constructed in the premises of the municipal office where
books and reading material were kept.  This aimed at encouraging villa-
gers in the neighborhood to come and consult the books: “Barely a month
later, we noticed a real change in the village, people who stayed at home eating
and sleeping came to the center to borrow books and use them” says Mr So-
khan. To help distant villages access these books, the committee also de-
cided to use a motorbike fitted with a metallic box to transport the books,
thus 8 villages of the municipality could be connected to this network.

The management committee also entrusted two persons with the orga-
nizational and functional aspects of the mobile libraries in addition toA 
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defining a time schedule and itinerary for them. In this way, libraries go
to each of the remote villages where they are usually set up in the village
chief’s house for a period of one to three days a month. The villagers are
informed earlier about the libraries program so that they can come and
consult, borrow books or inquire about them from the librarian in-charge. 

Our experience showed that families even found ways to exchange such
borrowed books among themselves. Often, children who knew how to
read and write come to choose books at the behest of their parents, and
read the books to them later. This was confirmed by Sokhone D, who
quoted a sixteen year old user:

The story of this young girl who would like to become a doctor reiterates
the need to develop such projects in isolated and far flung areas if the
Cambodian literacy landscape as well as its overall educational scenario
has to be improved. 

« In my family, only me and my mother know to read, my brothers and my sister are illiterate.
I come here to borrow books for my mother and sister who loves to listen to stories »

in cambodia publications,

for the young is practically non-
existent, good books or
magazines are rare to come by,
which is why Cambodian
children between 10 to 16 years
hardly get any books that
address their preoccupations or
interests. In March 2000, SIPAR
launched a project aimed at
publishing books for children,
as the NGO defined objectives
and strategies for a long term
program, it also laid the ground
for publishing a first series of
documentary-books for children
of about 40 pages in color,
richly illustrated with short,
simple and lively text. From
March 2000 to September 2001,
a publishing team was put
together, supported and the
first two books of the ‘Je

voudrais savoir’ (I want to
know) series were developed,
published, distributed at 10 000
copies each. 

This project has the larger goal
of providing primary and
secondary school teachers with
material that can supplement
existing text books, improve the
quality and choice of books
available in Khmer language for
schools, and libraries and
reading habits in people in
general. It also has the
ambition of encouraging the
growth of the publishing sector
in Cambodia, and train human
resources in this field on the
whole. 

The four titles published during
the period have been designed

and developed by the Sipar
publishing team. The general
plan for the book and its outline
is discussed and developed by
the team; the author then
consults in-house documents,
or other documentation centers
in Cambodia, researches and
drafts the texts. Next a reading
committee meets regularly to
correct and enrich the
manuscript. The publishing
team then chooses the
appropriate illustrations for the
texts; illustrators, local
photographers are also roped
in. At this stage, the dummy
maker and the author ready the
dummy and the book is
submitted to the approval
committee of the Ministry of
Education. 

≥ POLICY ON PUBLISHING IN THE KHMER LANGUAGE
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FRANCE
The center for documentary resources (CDRD)

CONTEXT
This project was born from an observation made by the Aide et Action
management: 
“Imagine a scenario in which you lose your memory completely; that tomor-
row you have no memory whatsoever, you are engulfed by a complete amnesia
of your past, not a single memory of your childhood, your parents or events of
the years gone by. Nothing, no pictures, no sounds, not a single word of it. You
could once again be the child who needs to learn everything about its past from
scratch. This is what has happened to Aide et Action which sees itself without
a trace of its 20 years of history since 1981, the date it was created. A scattered
memory, a forgotten memory, our Association has been acting without looking
back at its own experiences nor sharing or enriching those of others. A harsh
statement that should force us to face our inability to remember or look back
at all that has been accomplished over the past 20 years.”

The CDRD project was launched in 1999 and opened to our internet rea-
ders in 2002. The CDRD site is a virtual library which functions in the IP
network through a simple navigator.

The center plays a double role, firstly, to satisfy the need to provide infor-A 
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mation as extensively possible on anything related to the association. Se-
condly it plays a role of induction: build knowledge and theories from case
studies, field experiences and facts, develop insights from these. The
CDRD is opened to a variety of readers and is designed for readily acces-
sible information. 

Creating and producing informative texts is a natural outcome of the ac-
tivities or thought processes of each member who is a part of the educa-
tional process. Thus each employee, volunteer, reader, or corporate entity
can produce, use, or simply read the documents made available here. The
center thus integrates several features: customized access, varying levels
of technicality and outcome of the online document, alphabetic and the-
matic classification, distinct presentation of the document, coding and re-
ferencing of the document, specific display (e.g., the summary page), a
highly performing search engine and a site traffic meter.

A monthly newsletter for each access level informs users about the re-
cently uploaded documents. If the CDRD has answered a need and has
met with a certain degree of success (more than 5000 visitors per year to
the site), it needs to be admitted that it faces problems. Users are more oc-
casional consumers than committed participants.  AEA believes that a lot
of progress needs to be made to improve the CDRD reflex:” I need infor-
mation…let me use the CDRD; I have produced an interesting document,
let me share it with the CDRD.” One should not forget that the center is
as much a tool for information as it is for militating for the Education
cause; the CDRD contributes to raising citizenship awareness in the field
of education, a tool for global development. 

INDIA
The EduAction Institute
CONTEXT
Even though education is a priority development sector in India, the
needs and urgencies of the various communities of the Indian Union
are far from being taken in to account by existing government programs.
Efforts undertaken by government and non-governmental organizations
in this sector are primarily focused on attaining the objectives fixed by
Education For All movement. Moreover, there is a dearth of trained ex-
perts who keep themselves informed about the evolutions in the fields of
education and development on a regular basis; in addition India has very
few credible agencies that it can mention of to produce research or stra-

≥ DIFFICULTIES…

Even though the need
for information is
there, the demand and
supply are rare. Each
time the Association’s
members visit the site
they must ask
themselves: How many
documents have I
brought to the center?
If users can contribute
as much as they take
from the center, the
CDRD can be alive and
interactive. 
This center is not an
indifferent tool, it is
more than that, 
it is a structure that 
is enriched and
supported by the AEA’s
values and principles.
It is at the very heart of
the entire association,
it is a collective
intelligence made of all
the “intelligences“ of
the association.
Indeed, the absence or
poor quality of
exchanges could make
it die. It is therefore
incumbent on the
members of Aide et
Action to take this tool
in their hands and
make it live…
This is the challenge
that CDRD has to face
today.
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tegic policies in either of these two areas. It is to remedy this situation that
AEA created the EduAction Institute in 2005.

The objectives of EduAction are:
≥ Improve actions in the field of education in terms of quality, making ac-

tions context specific and professionalize training.
≥ Become a significant contributor in the field of education capable of

influencing educational and developmental practices of the Indian go-
vernment.

≥ Offer a variety of support in terms of techniques and management prac-
tices to the visiting educational community.  

≥ Advise and provide guidance for policy development in education at
national and international levels.

≥ Undertake research activities for capitalizing good practices and expe-
riences in the field of education and share these with various stakeholders. 

The EduAction Institute focuses on three areas to achieve these objec-
tives: develop research and analyses, offer training for partner NGO’s
and enhance strategic influence within the educational community.
EduAction proposes to organize an international thematic workshop on
topics related to education every year and the first such event was laun-
ched in 2006 with great success. 

The institute also proposes to undertake activities in partnership with fo-
reign universities, departments of the Indian government, international
institutions and an online Indian newspaper. 

EduAction collects, compiles, disseminates information dedicated ex-
clusively to education. It is in this perspective that the institution can also
be considered a resource center. In the case of this center, the need for a
platform that is exclusively dedicated to sharing information on education
is a clearly stated one. The offer or response has materialized in the form
of the EduAction Institute. Today visitors to the center are many and the
center finds itself in a position to generate invitations from institutions
of all kinds: regional, national, international, governmental, non-go-
vernmental, media…  

The center’s value addition: provide quality services, technical as well as
theoretical support to educational and development professionals, apply
quality research to field experiences led by Aide et Action and its part-
ners; broad base the concept of education by helping users examine and
understand its multiple facets.

Right from its inception, a strategy of sustainability for the Institute was
envisaged. Aide et Action consequently developed a network of financial
partners and today these include national and international institutionsA 
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(French Agency for Development, UK Department For International De-
velopment, Development Cooperation Ireland, European Commission).
The workshops that are organized by EduAction including its interna-
tional annual workshop have benefited from these financial resources.
Nevertheless, the EduAction Institute plans to develop other partnerships
to pursue and diversify its activities.   

The EduAction resource center is still too young for one to evaluate its im-
pact completely. Nevertheless this institution has already prepared a cus-
tomized list of indicators to measure its performance during the next
audit.  These include: progress levels of students and teachers who have
been trained at the center, the quality of their teaching practices after un-
dergoing training, the number of individuals trained by EduAction Ins-
titute, progress made by government officials in educational issues, the
number of educational policies that have been changed following activi-
ties initiated by this center.
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TOGO
Center for training 
in active teaching methods (CFPA)
CONTEXT
Togo has very few resource centers that live up to their reputation. There
are some modest public libraries in major cities supported by the French
Cooperation, but these are poorly managed. School libraries can also be
seen but often these are very old and books are usually irrelevant. Only,
the cultural center at Lomé can be considered a resource center in the
real sense of the term, but how many can access it? 

The country moreover, does not have any specialized resource centers in
teaching, even though institutions under the Ministry of Primary and Se-
condary Education are directly in charge of the sector. In the Savannas,
like in the rest of the country, there are hardly any places where one can
find useful information. In Dapaong, capital city of the region located at
650 km from Lomé, there is a public reading center (in the youth hostel)
run by catholic authorities; a center for technical information and docu-
mentation run by the NGO RAFIA, there are also a few telecenters. The
regional office of the catholic school too has a collection of documents.
There are a few village libraries often operating as canteens, run by
NGO’s that also have documents in regional languages. 

From the 1990’s onwards, the Ministry for National Education and Re-
search (MNER) adopted policies that favored community mobilization
and involvement of private operators in creating, managing and financing
schools. This was the time of intense proliferation of the locally initiated
schools, as communities came up with their answer to the high demand for
education in the country. At their end, educational authorities struggling to
cope with the national educational needs could only laud this solution. 

In the late nineties, the country had 959 locally initiated schools catering
to 83 359 children. In the Savanna region 40% of the schools were lo-
cally initiated (i.e. 206 over 518 schools). These employed 503 teachersA 
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among whom 11 women who were neither qualified nor trained in pe-
dagogy. 

It is in this alarming situation that the ministry authorized Aide et Action
in 1997 to  initiate the “Community School” project in the Savanna region
to offer management training to parents involved in the Community
School projects. The Association was also asked to provide teacher trai-
ning to the teachers associated with this project.  

Thus Aide et Action in partnership with the French Department of Co-
operation and Cultural Action and local authorities of the Savannas set
up a Center for Training in Active Teaching Methods whose main objec-
tive was to provide training processes and ensure support for the Com-
munity School educators. 

The CFPA is an educational resource center with five areas of action: tea-
cher training, research-action in education, support and guidance to tea-
chers, designing pedagogic tools, managing libraries. This center has a
dedicated team of 6 persons: a coordinator who reports to Aide et Action
and is in charge of the administration, coordination of the center’s acti-
vities; 5 trainers (among whom one teacher employed by the Ministry of
Education) who take care of the training and evaluation of the educators
as well as monitors of the Community Schools, bridge schools and EPP
in the project areas. 

The CFPA has been built from an aid given by the French Cooperation
on a land given by the Tone locality; it is equipped with offices, training
rooms, a library, a mini computer, printer, as well as mopeds.

SIX MAJOR STAGES OF THE CENTER
1. From 1997 to 2000, training and follow-up of teaching staff was jointly
done by a local team of Togolese trainers and GREF (group of borderless
retired educators) who came in delegations of two to four persons, and
conducted programs that lasted five to ten weeks. These trainings were
mostly conducted on active teaching methods, theory sessions were first
held in the training center and then in the schools. Practical sessions
were also organized in the classrooms as a part of the training. 

2. In 2000, following a workshop on Community Schools, the activities
of the center were extended to the locally initiated schools that were close
to the community schools; then to those in which Aide et Action inter-
vened; later to schools where children from the Community Schools go to
continue their secondary level education; and lastly to the bridge schools.
Like previously practiced, the training sessions continued to alternate bet-
ween the training center and the schools.    

formed in 1998,

bridge schools aim at
enhancing primary
education through a
bridge or relay system
that help students
integrate into the
formal mainstream
educational system.
The socio-economic
integration of students
from the bridge
schools is facilitated by
providing vocational
training to them.  
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3. From 2001 to 2002, the GREF’s role evolved. From being a direct ope-
rator on various trainings given to educators, it intervened to reinforce
skills and capabilities of national trainers through context based support
and advice, so that a ready transfer of responsibilities and skills could
take place. During this period trainings were conducted directly in
schools and a few pedagogic sessions organized in the center. 
4. From 2003, aware that the center was operating in a hermetic manner
without involving national and regional authorities in education, Aide et
Action chose to send experts in various pedagogic sectors to educational
departments in various localities where they offered advice and guidance
to   educational councilors as a part of the trainings, financed by Aide et
Action. These experts also helped in developing practical tests and conduc-
ting them for teaching candidates appearing in professional examinations. 
5. In 2004, the international workshop on resource centers concluded
the necessity to pursue the reflection initiated by the 2002 and 2004
workshops  on reorganizing the training center. 
6. Between 2005 and 2006, a project for reorganizing the training cen-
ter was launched with the aim of transforming it into a educational resource
center for all the four countries coming under the Aide et Action inter-pro-
gram agreement (Benin, Burkina Faso, Niger and Togo). This reform sought
a greater involvement of the states. However, in spite of the interest shown by
the countries especially Benin, this idea did not get the support required from
the educational authorities. The training center therefore continued to be fi-
nanced by Aide et Action and its services limited to the Savanna region.
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FIVE AREAS OF ACTIVIT IES 
≥ Train teachers in the formal and non-formal

systems of education 
≥ Develop research-action on active teaching

methods and their popularization, convergent
teaching methods, developing schools for
those excluded from the formal system of edu-
cation, environmental education, teaching
large groups.

≥ Support teachers and youth through regular
teaching follow-up activities. 

≥ Design pedagogic tools 
≥ Initiate library management 

The supply chain in education has seen a si-
gnificant growth and diversification in the
context referred to. The training center is a key
element of this transformation. However, per-
sisting difficulties and the recent changes in the
Togolese education plans have led Aide et Ac-

Pedagogic tools developed by CFPA
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The center does not have a status. AEA manages
it in partnership with government agencies.
However, this partnership exists at the level of
training only. The training expenses (salaries of
the trainers, coordinators and staff) are borne by
Aide et Action. The Association also bears the
transport allowances for those undergoing
training.
The main beneficiaries of the center’s
programs are: 

≥ Teachers from the locally initiated schools as
well as the Community Schools. 

≥ Primary public school teachers  

≥ … and sometimes teachers from schools of
religious faiths. 
These trainings are not certified directly; however
those who are trained can appear at the national
examination for teachers conducted by the State. 
The village children hardly come to the center,
only when the museum was opened did we
receive a few children accompanied by their
teachers. Some children came when there were
practical demonstrations.
Even though the Association enjoys a partnership
status with the State, the center is financially
totally dependent on AEA, wich pays the salary of

all the six agents working in the training center.
AEA center and finances the office equipment
and functional charges. Negotiations are
imperative as the current sate of affairs is not
viable on a long term basis; the future of the
center therefore is a burning issue.
One needs to look at the center’s future activities
and projects and clearly define AEA’s
responsibilities in it. To grasp the training
center’s significance in the current context, one
needs to examine the conditions in which it was
created. It is a fact that the Association totally
built and managed the center on its own. But in
the light of all the difficulties mentioned here one
needs to address a few issues: Who should take
charge of such a structure? Who must take care
of what? What should be the sustainability of
such heavy responsibility? How can one develop
a more flexible and lighter structure that would
prove its value addition through the services it
offers? 

≥ DIFFICULTIES…

tion to rethink the center’s future. It is with this in mind that the Asso-
ciation has entered into discussions with the Ministry of Primary and Se-
condary Education (MPSE). 

THE GROWTH OF THE TRAINING CENTER:  AN IMPERATIVE  
The financial burden borne by Aide et Action for a structure whose services
should normally be met by the State in a context of decreasing direct support
to teacher training (in terms of budget or activities), and public educational
departments; the lukewarm acceptance of a sub-regional center by educa-
tional authorities, and the ongoing national training programs undertaken
by States like Togo and Benin to strengthen their own teacher training pro-
grams has encouraged Aide et Action to opt for a lighter structure and enter
into discussions with the Togolese MPSE to integrate this center in the Mi-
nistry’s national level training programs. 

Locally initiated

schools – EDIL in
French – have been by
communities because
the State is unable to
satisfy the educational
need. Communities
recruit and remunerate
teachers. The State
does not intervene
materially in this type
of schools, however
since sometime it has
included LIS teachers
in its training
programs

EXPERTISE ANG:Mise en page 2  27/02/08  10:57  Page 27



Since 2006, the partnership approach developed in the Savannas has helped
Aide et Action in transferring a part of the center’s activities to the Togolese
Federation of associations of Parents of School going children (FASPAREL),
local NGO’s and other training centers like the ones training youth in eco-
logic agricultural practices. 

This has also helped Aide et Action review the Training Center’s focus and
shift it to activities related to developing literacy programs and bilingual tea-
ching; setting up bridge schools; developing textbooks and training modules;
training and post training support for monitors; designing post evaluation
follow-up material, capitalizing pedagogic experiences; and lastly participa-
ting in educational forums. 

The staff has been reduced to two trainers (among whom one is a govern-
ment employee on temporary assignment) who are retained on the basis of
expertise required to conduct the planned activities. 

A proposal to include the reorganized training center in the national orienta-
tion plan for teacher training, based on a network of regional centers has been
initiated with the ambition of making the new Training Center a top notch
educational resource center positioning itself among the national players in this
sector . In the eventuality of not being able to build new training centers, the
national project, funded by the French Agency for Development and the Go-
vernment of Togo will take the support of existing centers.  It is in this context
that the center should be handed over (or shared with) to the State, preserving
the openness and innovativeness of the Center that make it a force to reckon
with in pedagogic experimentation and pedagogic innovations. 

NIGER
Educational resource and development center ‘ Haské’
CONTEXT
In 2002, given the national and international mobilization for develo-
ping quality education for all, AEA initiated a literacy enhancement pro-
ject at Doutchi (PASD) for the period 2002 – 2006 in partnership with
the French Ministry of External Affairs. The pre-implementation study of
this project proposed setting up of a resource center in the urban com-
munity of Dogon Doutchi. In 2004, AEA conducted a feasibility study to
implement this proposal. 

Given the results of the above mentioned study, the political will of the
government to support initiatives to develop education in Niger, AEAA 
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went ahead with the choice of forming an educational resource center
‘Haské’ (meaning light in Haoussa, one of the country’s national lan-
guages). Its purpose: facilitate exchanges in the educational sector; make
school an educational resource center that caters to the specific needs of
each community.  

The political will reaffirmed by Nigerien educational authorities during
the feasibility study encouraged AEA to go ahead with the resource cen-
ter project. The center was planned with the involvement and participa-
tion of the communities and educational authorities of the region,
Department of Basic and Continuous Training for an initial period of 4
years (2005- 2008).

Haské is an educational resource center, providing support in training,
pedagogic and socio-cultural action. It was created with the ambition of
becoming an essential part of the Nigerien educational system which is
why it was included in the government’s training structures. It is reco-
gnized by the Ministry of National Education and its various divisions as
an institution that can complement the roles of the various agencies of
mainstream education.  It has been decided that the center should have
a governing body, run by a management committee. The director will en-
sure its functioning and plan its various activities. 

The center’s whose overall goal is to help in implementing the Decennial
Program of Development of Education which has specifically been plan-
ned for: 
≥ improving the quality of education in the Dosso region
≥ strengthening decentralized management of the Nigerien educational system
≥ facilitating the involvement and participation of local educational com-

munity in implementing the current educational policies in Niger.

CURRENT OBJECTIVES OF THE CENTER 
1. Develop open support systems in pedagogic information and training;
2. Develop management capabilities in educational authorities;
3. Develop competencies of the local educational community. 

Initially planned for a start in January 2005, due to organizational and fi-
nancial reasons, the center could only be started in October 2005 after the
project document was finalized and project site was acquired.

The center’s four areas of activities:
≥ Continuous training in education: organize continuous training for tea-

chers and teaching support staff; organize inter-ERDC (Educational Re-
source and Development Center) meetings; organize forums for
members of the educational community…
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The center is geared with
equipments needed to organize
and facilitate interactions within
the educational community;
train and inform communities
as well. However its regular
functioning and consequently
the very validation of its role
have been slow to start. 

Between 2005 and 2007, 
only a few sporadic actions
have been initiated by Aide et
Action and the local authorities
that too in the form of
meetings.  
As far as the center’s
functioning is concerned, even
though its activities and the

methodologies have been
clearly defined from the
beginning, they have hardly
been implemented. Till date, no
progress has been made in
setting up a board,
management committee or a
permanent director.

≥ DIFFICULTIES…

≥ Pedagogic material and tools: provide support for designing and deve-
loping pedagogic tools; provide documentation and manage cyber café
for  teachers;  manage resources for children …

≥ Platform for meetings and interactions between educational experts
and educational community: provide the expert framework required
for such professional gatherings; design modules that will be used by
community trainers… 

≥ Measures to develop education: encourage registration of birth certifi-
cates; support educational authorities in developing measures that re-
move obstacles (socio-economic factors) coming in the way of education.

OBJECTIVES FOR THE YEARS TO COME
Keeping in mind the difficulties in running this center and managing it,
some objectives have been defined for the years to come. Quantitative
objectives relate to getting adequate infrastructure.

Qualitative objectives relate to:  
≥ Organizing a workshop for sharing information on the center’s mission
≥ Creating an administrative structure for the center
≥ Organizing activities initiated by the center 

These objectives especially the last one will help the center:
≥ Develop open support systems in pedagogic information and training 
≥ Develop management capabilities in educational authorities
≥     Develop  competencies of the local educational community
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TANZANIA
Teachers Resource Center (TRC)

CONTEXT
Teachers Resource Centers (TRC) aim at improving the quality of formal
education by developing professionals in the field of education through
training. Teacher training in Tanzania is a challenge that teachers have to
face on their own; even though training centers exist, teachers’ work sche-
dules do not allow them to benefit from them. 

During the last two decades, the concept of Teachers Resource Center is
seen as an essential element that can provide professional support to tea-
chers and schools in Tanzania. The TRC have thus progressively become
a meeting ground for teachers and other members of the educational
community who want to develop teachers and schools. TRC’s are often
thought as physical structures with varying dimensions and complexi-
ties that offer a large variety of equipments and services. However, we
believe that such centers cannot be reduced to a mere building for the
concept of such resource centers as such does not require complex phy-
sical means for the activities to be launched. In fact, centers of the kind
set up by Aide et Action in collaboration with other partner organizations
in Tanzania are very structured entities that cater to teachers of various
levels with the aim of improving their professional and academic know-
ledge. The major preoccupation of such centers is to encourage inno-
vativeness and initiative in teaching practices, prepare teaching
materials and tools, and organize platforms for exchange of ideas and
professional experiences. AEA believes that the TRC is a good way to
encourage continued training through workshops and seminars on pe-
dagogic innovativeness.

CENTERS IN WHICH AIDE ET ACTION INTERVENES
On the basis of a general study and community need assessment carried
out in 1997 and early 1998, Aide et Action-Tanzania started a program
to support Teachers Resource Centers  in 1998, starting with the Magu
district, three years after starting its actions in the country. The study was
also followed by a workshop jointly conducted by Aide et Action and its
main education partners in 1998, at the end of which a common frame-
work for resource centers was brought. 

In the Magu district, 64% of the primary school teachers (871 out of 1367
teachers) fall below the minimum academic levels required to teach;
while 43% (373 out of 874 teachers) face a similar plight in Misungwu.
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LIBRARY SERVICE FOR TEACHERS THROUGH TRC 
Today, in addition to the targeted teachers, these centers draw significant
numbers of representatives from the educational community. The library
service offers a wide range of reference books for upgrading academic
levels (from primary to secondary level education) as well as improving
knowledge base on subjects related to the school academic programs.

As far as the students are concerned, the TRC and the library services are
often used by secondary level students. The exchanges between tea-
chers/students in these centers have revealed to be highly beneficial for all. 

In addition to these academic users, the center also draws others who
are interested in its services: parents, government officials like police of-
ficers (who pursue upgradation classes to study in the secondary level
for their own academic growth). In some TRC, coordinators mobilized
youth who could not complete secondary level education, to undergo pro-
grams aimed at helping them complete secondary level education. The
TRC of Kiloleli in the Magu district offers such a support. The TRC of-
fices are also used for various meetings held between villagers, the dis-
trict authorities and other institutions of the civil society.

SOME OUTCOMES
≥ The 2000 evaluation report of the TRC of the Magu district states that

5% of teachers (at B/C hierarchy levels) rose up the ladder and got pro-
moted to  secondary level teaching. 

≥ Teaching workshops improved teachers’ capacity to handle classes and
dispense knowledge in more effective ways than before.

≥ The community became the deciding authority at all levels. Vertical
management of academic structures changed; parents and communi-
ties now feel responsible and determine activities that are useful for
the entire community.

≥ These resource centers give teachers a real opportunity to increase their
academic and professional competencies at least cost and distance.

≥ The TRC helps teachers upgrade themselves without disturbing their
careers.  

The Teachers Resource Centers  initially aimed at offering their services
to teachers but they can equally react to problems faced by the commu-
nity. The question that arises now is whether the concept should answer
multiple needs of the community rather than merely focus on teachers?
Some partisans of education are for the broadening the concept of the
center to make it a “center for educational development”.
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The absence of a national policy
on continuous training has
several consequences for the
growth of the TRC in the region:
teacher training programs are
always disrupted by
government intervention or
obstacles. For the educational
upgradation process to be
sustainable, it must answer the
needs and wishes of the
individuals and teachers
concerned, but more than that
it must be supported by
government policies which are
a necessary condition to
sustain the missions of
resource centers. 

The financing of resource
centers is not regular, TRC
receive very little fund. The
current educational budget has
not allotted any funds for
developing the TRC. No
budgetary provisions have been
made for the future either. At
Magu and at Misungwi, district
councilors act as major donors
but they do not respect their

financial obligations, teachers
who have been mobilized find it
difficult to ensure their financial
participation either. This has
resulted in a weakness in
managing structures, activities
as well as programs of these
centers. Only the library
services satisfy expectations
even though there is an obvious
lack of books and other
resources. In the absence of
partner NGO’s like Aide et
Action and the contribution of a
few teachers, the TRC,
including their offices would be
costly projects without much
use. The sponsorship
dependency syndrome
endangers the sustenance and
future performance of centers
across the world which is why
governments should intervene
and internal sustainable
mechanism be developed. 

Moreover, the coordinators of
the centers are teachers who
have been assigned these
responsibilities, who can

resume their official function
anytime. Currently TRC
depends on educators from
teacher training centers and
secondary level teachers. This
poses a real threat as services
are provided according to
individual convenience. These
centers need dedicated trained
resources who can organize
trainings, workshops. This is
also the reason why one needs
to work towards identifying
competencies, conduct capacity
building programs for the
center’s coordinators; this will
go a long way in helping the
centers achieve their objectives
and set up viable centers.

Finally, the center’s premises
represents an obstacle to their
growth as confusions about its
rightful owner prevails: is it the
government, local bodies,
communities, teacher or
others? This issue also comes
in the way of emerging
partnerships.  

≥ DIFFICULTIES…
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BENIN
Center for teacher training 
and educational support (CAFORM)
CONTEXT
In Benin, teacher training institutions go back to the 1960’s, i.e. to the
beginning of the era of independence. Till 1979 there was only one cen-
ter in the country that provided teacher training. With the 1975 “New
School” reform, and democratization of education, six national teacher
training centers were opened. But the major economic crises faced by the
country in 1996 forced these to close down. This was followed by a total
dysfunction of the entire educational system.  In 1990, in spite of the reor-
ganization of Etats généraux of Education, recruitment of teachers as well
as training them remained a major problem eluding any conclusive solu-
tion. However, it was at this same time that the educational demand ex-
ploded in the country giving rise to two new categories of teachers: contract
teachers and community teachers lacking basic training.

It was in this context that the first CAFORM was formed in 1996 at Tori,
Bossito thanks to the initiatives of Aide et Action and local educational au-
thorities. The second center was built in Zè in 2001. The exponential
growth of community teachers (65%) among the teaching staff led Aide
et Action to lobby for the reopening of the teacher training schools, which
was also a priority in its strategic plan for 2004 to 2010. The synergy bet-
ween lobbying and campaigning efforts and actions of civil society orga-
nizations helped reopen three teacher training schools; three other
schools will be opened soon with the support of the French Cooperation.
The National Institute for Training and Research in Education (NITRE)
has recently published modules for training teachers with the financial
support of the UNICEF. Aide et Action was also associated with the na-
tional workshop for validation of these modules. In this new process, the
CAFORM remains a platform for continuous training of the teachers.

THE CENTERS
Each center has an office reserved for the local educational department,
in addition to a documentation division (library and a reading room) and
a training division.  

Objectives of the center
≥ Improve the working conditions of the local educational department

by providing necessary teaching support structures and pedagogic fra-
meworks ; A 
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the etats généraux

of education (ege)

were a part of an
educational reform
undertaken between
1988 and 1991.  In
1990, the Commission
for Education, Culture,
Work and Social affairs
in the Beninese
National Assembly
launched a widespread
consultation in the
twelve departments of
the country. Its aim:
gather public opinion
and suggestions on
the forthcoming bill on
national policy on
education. From 1991
onwards, the
government has
undertaken a complete
reform of the
education sector 
as per the EGE
recommendations.
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≥ Strengthen educational support to the teaching staff through training;
≥ Improve research and documentation in teaching by setting up libraries.

The State contributes to the CAFORM budgets for their regular functio-
ning; but the local communities are also very much involved in these
centers through the management committees. 

TOWARDS MORE OPEN AND INTEGRATED CENTERS
In the new context of decentralization, the role of CAFORM as a resource
center, training center and center for mobilizing local communities has
become stronger through the involvement of district educational com-
mittees that brought together several grassroots organizations tackling
educational issues at the local level. 

Perspectives of actions exist at three levels:   
≥ At the local level: CAFORM continues to reinforce its mission and is at

the very heart of the continuous training process of teachers. The CA-
FORM library has become a central library that supports a network of
small village libraries; it also ensures capitalization and dissemination
of local knowledge and expertise. More than 4000 texts have been pro-
duced in the form of short story collections and stories on rituals of
birth in South Benin.  Lastly, the center also promotes cultural and ar-
tistic activities which are attracting more and more people. 

≥ At the sub-regional level: since the North program is aimed to be spread
across the country, other centers should be opened soon and a sub-re-
gional integration of the centers brought about.

≥ At the national level: to strengthen the collaboration between districts
and develop inter-district network of the centers, CAFORM across the
country will be networked and made complementary. For instance, the
Tori CAFORM could specialize in training monitors while the Zè CA-
FORM could focus on training primary teachers, thus a complimen-
tary nature of the CAFORM should be built and a narrow collaboration
with other resource centers in Benin should also be developed.

Lastly, the National Institute of Training and Research in Education which
organizes certification programs in teachers training could use the CA-
FORM to decentralize training. The same holds true for the distance edu-
cation centers as well as other centers having similar purpose.

The Benin program has been receiving many requests for building other
CAFORM since several years now. But two major difficulties come in the
way of finalizing such projects: the insufficiency of funds and the lack of
vision in the authorities who merely see an opportunity to improve their
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career in the CAFORM. The political dialogue for a decentralized mana-
gement of education at the local level will surely help transform the po-
sitions of various members of the educational community so that the
CAFORM become real platforms that spur educational processes through
community participation.

HAITI
Schools for basic teaching training and centers 
for pedagogic support (EFACAP - CQEQE)

CONTEXT
Though Haiti has more than 8 500 000 inhabitants, more than 78% of
the population lives with less than 2 US Dollars a day. In spite of this
alarming situation, the efforts of the government as well as the civil so-
ciety (especially the families) towards education are bearing fruits: In
2005, the net literacy rate for primary education was 94% for both girls
and boys. It needs to be noted that 88% of these children go to private
schools where fees and educational expenses are borne by parents; these
schools also benefit from aids given by various missions, churches and
other donors like UNESCO. 
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Located in the premises of the
Department of education,
CAFORM centers act as
administrative bodies for
primary level teaching that
hardly involve the communities
in their activities. Though the
government provides CAFORM
with electricity, water supply,
phone and lodging for the
Center’s Head, there is no real
budget for the center’s
functioning or maintenance of
the premises or material.

CAFORM also does not have
any status whatsoever in the
ministry’s educational
institutions. A few mayors
show interest in these
centers, therefore it may not
be at the national level that
recognition and involvement
should be expected but rather
at the local authority level.    

Running CAFORM also poses
problems whether at Tori or at
Zè due to the low usage of the

center by its beneficiaries. Since
several years, continuous
training programs for teachers
of all categories (contractual,
community and government
employees) are not being held
because of repeated strikes. 

≥ DIFFICULTIES…
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However, the educational scenario of the country continues to remain
worrisome: in 2003 only 33% of the public school teachers and 17.7% of
the private school teachers had the requisite qualification to teach. A re-
form of the Haitian educational system was initiated in 1980s but was in-
terrupted by the major political crises faced by the country. Resumed
recently, the reform process aims at improving the quality of education
and management of educational systems. In 2005, the Ministry of National
Education and Professional Training along with the European Development
Fund set up the EFACAP - CQEQE to implement a part of these reforms. 

EFACAP - CQEQE is a tool for providing continuous training to teachers
in pedagogic application and support. The center has been developed wi-
thin the framework of the National Program for Education and Training
(NPET). Presented by the Ministry as “a key element of the Haitian educa-
tion system”, the EFACAP – CQEQE aims at developing quality Haitian
schools for all and near all. The center targets both public and private
institutions in both rural as well as urban zones. The activities of the
EFACAP - CQEQE seek to improve the quality of education through trai-
nings, pedagogic tools and enhanced academic environment. 

Located within the communities, close to teachers of more than 10 edu-
cational constituencies of the country, the EFACAP - CQEQE are spaces
dedicated to teachers to meet and interact with community members:
apart from the training provided in these centers after their class timings,
teachers can also find documentary and information resources to enrich
their knowledge and practices. Around 30 such centers are being created
by the State with the support of international funding agencies. 

The EFACAP - CQEQE is a public sector resource center that helps stu-
dents of the Training Center for Primary Teachers learn practical tea-
ching skills, it is also a Center for Basic and Continuous Teacher Training.
The center also provides pedagogic resources to students; each of these
institutions is managed by three directors: a EFACAP - CQEQE director,
an SBTT director and the coordinator/director of CPS.

The specificity of these centers is that they function in a network of twenty
other institutions called Associated Schools. These schools both public
and private can avail of the resources of the main ‘EFACAP - CQEQE’. 

Though this initiative is commendable, the state intervention and ma-
nagement of the center raises questions especially about their sustaina-
bility. The State, indeed with international support builds, manages, and
runs these centers. It also has the ambition of developing and multiplying
the EFACAP - CQEQE across the country (one per constituency). Aide et
Action, rich with its experience in the field of managing resource cen-
ters, is currently working with the Ministry of Education, municipalities
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and communities on this issue to ensure a larger participation of the
local community in managing such structures; the Association also pro-
vides the expert framework and critical outlook on the EFACAP - CQEQE
model being promoted. 

The other issue: though the EFACAP - CQEQE may be an interesting
model, it is certain that they will not be able to reach all the schools of the
country which are nevertheless facing an educational emergency. Many
of them do not even have basic infrastructure required; teachers are iso-
lated and are poorly or hardly trained; teaching material are almost ab-
sent. Therefore Aide et Action, in partnership with the communities of
the region in which it intervenes, has committed to developing the
concept of quality circles in schools in Haiti. 

The years to come will help us perform an accurate analysis of the EFA-
CAP - CQEQE, in the meanwhile, the partnership between Aide et Ac-
tion, Haitian government and the educational community involved in
this endeavor should help bring about the changes required to make the
EFACAP - CQEQE become a quality conscious Resource center, that is
both efficient and well managed. To be continued… 
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aide et action established the first
quality circles in Guinea in the
1990s following difficulties faced by
the Guinean teachers. Quality
circles are managed by the teachers
themselves, they have a steering
committee, and aim at facilitating
exchanges and meetings for
teachers of the same locality. The
guiding principles of these circles
are: solidarity, mutualizing
competencies and experiences of
teachers of the same locality and
encouraging group and team work
within teachers. Teachers who meet
on this platform undergo training

modules, they also benefit from the
peer interactions, reflections on
materials and sharing of practices.
They learn to identify their
problems, and work out solutions
together. The guidance provided by
the Quality circles proves invaluable
to their teaching practices. Quality
circles also help improve teachers’
life conditions by setting up
knowledge banks and encouraging
sharing practices on skills and
expertise. Thanks to the Quality
Circles, teachers in Haiti are no
longer isolated; they live better and
…teach better.

≥ THE QUALITY CIRCLE CONCEPT
1 Source : MENJS Haïti,
Evaluation de l’Education
pour Tous (EPT 2000),
sept. 1999
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INDIA
Resource center for basic community education

CONTEXT
The Association for Sarva Seva Farms (Assefa) is a rural development or-
ganization based in Madurai, in the southern state of Tamil Nadu, India.
It works with rural communities based on the Gandhian concept of sar-
vodhaya (welfare for all). 

Supported by Aide et Action since 1985, Assefa works in six Indian states
and reaches out to more than 250 000 families spread over 3800 vil-
lages. The association implements programs on agriculture based inte-
grated socio-economic activities, livestock raising, micro-enterprise,
school education for children from rural areas, programs on sanitation,
etc. The association focuses specially on women, children and landless
farmers.  

Right from the beginning of this project, a general plan was prepared
outlining sustainability of actions once Aide et Action’s withdrew its fi-
nancial support. It is during this initial support phase that the need to set
up a resource center to improve basic technical and financial knowledge
of the community members who would subsequently take charge of the
projects was felt. The resource center was conceived in 1998 and became
operational in 2000. The existing Center is located in Aiyanarpuram (Na-
tham block, Dindigul district) and answers the need of over 101 schools
spread over 600 villages. The target populations of the Center are chil-
dren, teachers, village educational committee members, women groups,
milkmen groups and other groups that exist in these villages.

The objectives of the center are as follows:
≥ Provide and promote quality education in all the Assefa schools through

community participation; 
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≥ Develop social awareness and economic independence of the commu-
nities;

≥ Capitalizing experiences.  

The resource center carries out three types of activities:
≥ Educational activities: the center recruits teachers and other staff; it also

designs text books. Community members participate in this endeavor
and bring out school books, books for creating awareness among chil-
dren on moral values (peace, non-violence); the environment; unders-
tanding and preserving local and traditional knowledge as well as books
on professional training. The center organizes thematic workshops and
awareness programs in which teachers, students, members of the va-
rious village committees participate. Such programs can deal with sub-
jects related to education; health; sexism…

≥ Community training activities: educational committees and other vil-
lage groups are formed by the center which also provides training to
them; programs initiated by Assefa are also evaluated in the center
(educational, health, micro-enterprise…) 

≥ Sustainability related activities: the center initiates contacts with the
public sector for ensuring sustainability of activities and programs (see-
king official recognition of Assefa schools …)

The sustainability of the Assefa resource center does not pose any real
problem for the Association. Aide et Action gave financial support to the
project during the first three years of the project (from 2000 to 2002) and
an endowment for its sustainability. Ever since the financial support was
withdrawn from Assefa, the Resource center is operating on self gene-
rated funds thanks to the interests generated from investments made on
the initial capital (the popular bank promoted by Assefa pays 9%) and
contributions of various groups that have used the services of the Re-
source center. 
The Assefa Resource center is sustained through activities undertaken by
the association itself. The future of the center does not pose a diffi-
culty…as long as Assefa is there to ensure its functioning.

sarvodhaya is a

sanskrit term that
denotes universal
emancipation or
progress for all. Used
for the first time in this
context by Gandhi, the
term was adopted to
describe the ideal of
his philosophy. It is
from this that the
Sarvodhaya Movement
was born after India
gained its
independence. Its aim:
promote popular
democracy based on
self determination and
dignity of labor, assure
equitable distribution
of riches and enhance
community self
sufficiency.   
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HAITI
The Bwa Toma training center (CFBT)  

CONTEXT
To be sustainable, the implementation of a development action must be
based on a strategy that seeks active and effective participation of the tar-
get groups so that they can be true agents of the change they are seeking.
This participation is a precondition for the community to feel committed
to and assume the responsibility of the outcomes of their actions. Ho-
wever, for such an ownership to be real and efficient, and for community
members to ensure such a role, they must have the necessary knowledge
and competencies. It is with this in mind that the CFBT was created. 

Projects that have been implemented in Haiti’s Marigot area were ini-
tiated by Inter Aide, a French association. In 2000, the management of
the operations was transferred to the ACDED (Action for sustainable de-
velopment), a Haitian association founded in 1999 with experts on de-
velopment. From 2001 onwards the project is totally managed by the
local association.

THE BWA TOMA TRAINING CENTER
The Training Center was set up in Bwa Toma, in the Marigot zone (in
the south east Department of the republic of Haiti). The area has 60 000
inhabitants of which 90% are farmers spread over five communal divi-
sions (Corail Soult, Grande Rivière, Macary, Fonds Jean-Noël, Savane Du-
bois). As it is the case in the rest of the country, the population of this areaA 
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the existence of a resource

center depends on the
communities: it is they who
bring knowledge and expertise
that Assefa compiles so that it
can develop its strategies. The
Center is managed by
members, village
representatives who own its

infrastructure. Sustainability is
a strategy that is included in all
Assefa programs right from the
beginning of the projects. The
center is financed through
various sources: Aide et Action
participates by giving funds for
its regular functioning and
maintenance; additional funds

are received from village banks
promoted by Assefa which give
loans to the communities, thus
creating micro enterprises.
Trainings organized by the
center generate resources too.
Public institutions as well as
government schools also
participate in the center. 

≥ SUSTAINABILITY ACCORDING TO ASSEFA
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has a very limited access to basic services; there are only three public
schools at the primary level. Most of the children go to community or
private schools. For health related issues, the population has only two
dispensaries and one health center without beds. 

The general aim of the CFBT was to improve community skills so that
members can take complete charge of community projects. A docu-
mentation center and a library (partly mobile) were also set up with the
idea of encouraging reading habits among children and to help CFBT’s
share knowledge. 

FINANCES FOR THE TRAINING CENTER 
During the first few years, the center was fully funded by external spon-
sors. This mode of financing was an obstacle to the center’s viability in
the long term because handling the costs of the training sessions did not
necessitate self management on behalf of the center or encourage it to
look out for finances. 

Moreover, as is the case with all aids, budgetary provisions had to be spent
during the prescribed period. Therefore the center was at the risk of or-
ganizing trainings with the sole aim of not leaving any outstanding
amounts, in other words without looking at the communities’ real need
in training, was high. This also made users more of consumers rather
than genuinely interested participants. 

To resolve this problem, it was decided that beneficiaries should pay for
the training sessions from January 2002 onwards. This helps the center
recover some of its regular expenses – and even get a value addition-
from its own resources. 

The viability of the center is a direct consequence of two related factors:
≥ the double capacity  to satisfy the training needs of target communi-

ties and the center’s increased involvement in the local development
process;

≥ financial independence

The CFBT has been successful in gaining relative financial independence,
however this not definitive. Its good results need to be consolidated. 
Research and innovation in training, follow up and evaluation, impro-
ving its quality, healthy and transparent management conditions are prio-
rities that will go a long way in ensuring the sustainability of the project.
The next stage that needs to be consolidated is the community’s total in-
volvement and ownership of the project.

≥ DIFFICULTIES…

The training center 
has to face many
challenges. Questions
on the choice of the
location, coordinators’
insufficient training
(even though they are
supposed to run the
center), and the
communities’ lack of
involvement plague 
the center. 
The communities were
not consulted when
the project was
launched; they are very
few to come to the
center, which again
comes in the way of it
fulfilling its mission
efficiently.

EXPERTISE ANG:Mise en page 2  27/02/08  10:57  Page 43



CE
NT

ER
S F

OR
 M

OB
ILI

ZIN
G 

AN
D 

FA
CI

LIT
AT

IN
G 

IN
TE

RC
OM

MU
NI

TY
 D

IAL
OG

UE
 

I . 5

INDIA
Gyan Kendra (GK) or knowledge centers

CONTEXT
In India, many experiments in resource centers carried out by various
NGOs and governments have not proved to be suitable: most of these
centers are centralized and depend mostly on external resources. 

Village resource centers on the contrary are built from existing resources
in the villages. These are usually small and flexible centers that are not
costly. 

BYPASS ASSOCIATION 
Bypass is a partner association of Aide et Action that intervenes in the Se-
hore District in the State of Madhya Pradesh since 1995 with the aim of
improving quality of teaching in the governmental schools. The means
of existence being poor, potential job opportunities also becoming a ra-
rity, the region falls prey to seasonal exodus. Bypass addresses problems
that arise from this situation, initiating actions for children who are for-
ced to follow their parents so that their education is not interrupted. 

Discussions with the community helped BYPASS define the specific pro-
blems of this population. These exchanges resulted in the formation of
the Gyan Kendras (i.e. knowledge centers) that have helped in finding
solutions that are suitable to the needs and means of the village com-
munities. There are eight centers of this type today. These centers have
become spaces where community action plans are collectively discussed
and developed. There is no organizational structure strictly speaking, the
community mobilizes itself.A 
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GK are set up in villages and their vicinities to improve and support lear-
ning processes. These centers are based on the principle that each indivi-
dual is a repository of knowledge which must be tapped; it is also based on
the conviction that informal structures can help people come together,
meet, exchange ideas and discuss about issues related to their daily life as
well as find solutions to problems they face. 

GK are practical and interesting platforms that attract community mem-
bers, facilitate inter-community dialogue, and act as storehouses of know-
ledge. Set up in the villages, open to all, GK help in making the knowledge
dispensed in rural schools located in isolated areas with hardly any means
of communication, more accessible; most of the inhabitants being illiterate,
these centers are an essential tool for sharing information and dispensing
knowledge that is needed to take collective decisions.    

The major advantage of such an activity fully undertaken by the villagers
is its very little dependence on external support, and consequently its en-
hanced capacity to grow and remain suitable to its context. 
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The tribal education center

CONTEXT
The current Indian educational system has little to offer to the tribal mode
of life. The children of these population (also called Adivasi: first people
in Sanskrit) need an education based on their daily life to understand
their place in the Indian society, which remains largely focused on castes
and how these defend their cultural and socio-economic customs. With
the support of Aide et Action, the NGO DEED (Development thorugh
Education) developped educational activities focused on the Adivasis’ 
lifestyle. 

Though children may learn basic skills (reading, writing, counting) the
mere acquisition of these skills however does not help them face the dif-
ficulties that they or their parents have to face constantly. Nevertheless the
official educational system fails to go beyond its set pattern.  

In the Adivasi society, knowledge and functional competencies go
hand-in-hand, young ones are left to take care of themselves very
quickly. It is keeping in mind these factors that the tribal resource cen-
ter had to be set up.
Tribal populations are very much aware of the injustices meted out to

Jenukuruba children
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them. Thus, as a reaction, they refuse government social programs tar-
geted at uplifting tribal communities. They are demanding that their
rights especially their right to property be respected. They are also de-
manding that their access to autonomy through tribal village organi-
zations and tribal management of natural resources (land, forest, water
and minerals including the right to property) be granted. Currently the
mainstream system keeps this population on the fringes of the society,
but these communities have always depended on their natural re-
sources and environment for subsistence. Their main demand is an
official recognition of their ancestral prerogatives (right to power, right
to natural resources of the land, forest, water and minerals and civil
rights).

Objectives of the Tribal Resource center:  
≥ As traditional learning, observation, action, listening and experience

was based on oral tradition, the first objective of the tribal education
center is to develop knowledge in the tribal language and basic com-
petencies like reading, writing, understanding, analyzing, criticizing
and reacting in the same…. 

≥ To help improve sanitary conditions of the tribal populations and their
life expectancy, the center aims at developing a good knowledge base of
the human body, good eating habits, hygiene and good health so that
each member of the community has a minimum knowledge about how
the body works and what is good for it. It also aims at consolidating tri-
bal expertise on medicinal plants and other natural medicines and ca-
pitalize it. 

≥ The center also aims at developing competencies to help the tribal com-
munity earn their livelihood in agriculture or trade through skill based
education.  Since education does not have any meaning if it does not
instill capacities in the learners to earn their livelihood and with the
conviction that professional knowledge brings about autonomy and in-
dividual dignity, the center is involved in educational activities that pro-
vide learners with skills so that they can earn their livelihood and gain
self confidence. 

≥ The center also encourages skill development in various areas of artis-
tic education-singing, playing an instrument, drawing, making toys,
speaking in public, dancing, theater which helps cultivate harmony in
life and develop the personality further. 

≥ Lastly, the center develops the communities’ knowledge in existing
environmental laws so that the tribals lead a harmonious and balan-
ced life.
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Operational aspects of the resource center
The tribal education center focuses on building a knowledge base in the
following areas by consolidating and putting together resources in the
following areas: 
≥ Historical and sociological information on the communities: tribes,

their history, vision, aspirations, struggles, their problems… (put toge-
ther tables, reports, images, village maps, natural and intellectual re-
sources). 

≥ Anthropologic information: tribal lifestyle, their daily environment
(bow, arrows, honey, herbs, food available in the forest, musical ins-
truments, history, etc.)

≥ Legal information: legal texts on forests, social aids, government pro-
grams, local administration, prevention of injustice. Passages from
these acts can be reproduced and posted on the walls.

≥ Information on the tribal language, educational facilities, nutrition. 
≥ Information on the natural environment: forests and wildlife being an

integral part of the tribal life, knowledge and competencies to protect
the environment and use it appropriately.

≥ Research articles, reference articles that may be useful for the com-
munities

≥ Information on tribal art forms including children’s drawing…

PERSPECTIVES FOR THE CENTER
This resource center is a platform for information, showcasing and lear-
ning. To help children learn, it can use tribal cultural medias, physical
education, creative activities and games, environmental learning, know-
ledge about cultural and political festivals as well as pedagogic activities.
The center must be open to and accessible to all the members of the com-
munity:  children, parents, teachers and members of the village educa-
tional committee. Currently, it is the community that contributes towards
building such centers by constructing simple structures. The village tea-
cher is in charge of this center and is assisted by a zone supervisor and
the person in charge of the documentation. A small and permanent exhi-
bition on the tribal environment completes the documents kept in the
resource center.

This center which is merely at its initial stages, must be able to open
other perspectives in learning. Any one should be able to contribute and
learn in this center. Each visitor must feel inspired to learn and their cu-
riosity needed for their personal development should be encouraged. The
center must facilitate sharing of knowledge, competencies, recreational
activities, games and creative pursuits. It must contribute to breaking the
myth that learning is difficult. Education is a powerful tool that can lead
to autonomy. It is freedom offered for life.A 
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INDIA
Education and Empowerment Resource Centre (EERC)

CONTEXT
The IBTADA (Urdu term meaning beginning) association was formed in
1997. This Indian association and partner of Aide et Action works with
Muslim communities in Rajasthan. Ibtada’s activities focus on commu-
nity development. The NGO intervenes in the region of Alwar, inhabited
by Meos, a traditional Muslim population in which religious authorities
play a major role. From adolescence onwards girls are banned from going
to the nearby government schools (where the medium of instruction is
Hindi), they are at best allowed to pursue religious education in Urdu. Ib-
tada’s action in the field of education therefore aims at promoting qua-
lity education by making it suitable to the learning patterns of the
communities’ children as well as to the lifestyle of the community while
focusing specifically on promoting education and promoting girls and
women.  

Ibtada also works for community development and capacity building of
the various members of the community. Such activities target “commu-
nity leaders” whose competencies are built and reinforced, they also focus
on other members of the community like community workers, teachers
and NGOs who are facilitators of transformation. 

Ibtada has been involved in actions on the field since 1997, and has the
merit of envisaging training programs to ensure project sustenance at a
very early stage. These programs were conducted on managing groups,
problem and need analysis etc. Likewise Ibtada was quick to understand
the importance of building networks with community institutions. From
experience Ibtada also knew that such training and awareness programs
were a lot more efficient when they were carried out in centers specifically
dedicated to such activities because they had the necessary infrastruc-
ture, suitable teaching material and methods; and also because of finan-
cial compulsions: the NGO could not rent meeting rooms each time it
had a training session.  

It is in this context that the EERC was born with the specific objective of
developing education and supporting community institutions. EERC or-
ganizes training workshops for women self-help groups, village educa-
tional committees and village development committees; it is also a space
where community meetings are organized. The center acts as a docu-
mentation center that offers numerous educational tools (books, posters,
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videos…). To girls and women more specifically, it also offers self-study
material to help them study from their homes. For women and girls co-
ming from impoverished circumstances, the EERC is also an open space
that is comfortable, safe, which gives them the possibility to develop
themselves economically and socially. 

The objectives of the EERC as outlined by the Ibtada fall in four broad 
categories: 

≥ Improve the quality of education by making suitable educational re-
sources available and providing training to communities of the Mewat
region.  

≥ Support community development through trainings for women lea-
ders and other community leaders as well, modules for community
institutions

≥ Improve Ibtada’s in-house competencies through trainings and speci-
fic tools

≥ Improve competencies of official agents through specific training pro-
grams 

The center is presently used by Ibtada members, community, officials,
and some children. Current users of the center finance a small part of its
activities by paying a nominal fee to the EERC. Though the center is being
used for many projects, it is not a sustainable structure as it is still largely
financed by various sponsors thanks to the funds Ibtada benefits from.
The RCCEEs sustainability strategy has still not been clearly defined and
its sustainability is not seen as an issue today. The government is not
really involved in the center either, whether in its functioning or its sustai-
nability though some officials may occasionally use the center’s premises. 

Yet in 2004, the EERC was a mere project; today, it can be said that the
center has contributed towards a positive impact on Ibtadas’ image in
the community by establishing its credibility as a resource agency in the
field of education.  

Ibtada plans on four thrust areas to develop the EERC’s future:
≥ Broad basing its image as a quality resource center useful to NGOs and

government agencies.
≥ Making the center a platform for learning and practical demonstration

of income generating activities, like goat rearing, compost making etc.
≥ Developing pedagogic resources and modules to nurture volunteers

among the community’s youth.
≥ Organizing income generating vocational training for youth
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≥ DIFFICULTIES…

Community
involvement in the
center is very limited;
girl children who are
its end users have not
been able to come here
till this date. These are
the two major
challenges that Ibtada
has to face in the years
to come to make the
EERC a community
center in the real sense
of the term.
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Women’s group, Ibtada  
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This last part aims at illustrating, through our experience with the Kolda
center, difficulties and challenges that arise in creating and running re-
source centers. The Kolda experience is not a total failure in itself: the
center very much exists and provides training, but the way it functions,
the way it is managed or its very raison d’être are far removed from its ori-
ginal vision. 
Kolda, or how an apparently well thought center can become an institu-
tional mechanism…like others. 

THE KOLDA RESSOURCE CENTER

CONTEXT
Like other countries around the world, Senegal finds itself in the context
of decentralization. Consequently, everything related to education, and
more so primary education is transferred to local authorities, which in the
case of Senegal, happens to be regional council, local authorities and rural
communities. It is in this context that Aide et Action works with institu-
tional partners like the French Agency for Development. 

Kolda is characterized by its sheer isolation from the capital city of Dakar
and a relative isolation from the rest of the country as well. It is essentially
a rural area, communication and access are difficult given the fact that the
area lacks roads. Kolda is inhabited by Peuls, nomadic populations that
live on agriculture and livestock rearing. The inhabitations are highly dis-
persed making access to school very difficult. At 36%, the regions’ literacy
rate is one of the lowest in the country; success rates in teachers’ exami-
nations are also very low. 

In such a context, career minded teachers do not hesitate in requesting
postings in places where they have more chances to succeed even if the
working conditions in such places are not comparable (makeshift shel-
ters, a plethora of students). In spite of the improvements made by the
government in Kolda zone (in terms of building classrooms and provi-
ding amenities in them) and Aide et Action’s support (academic or edu-
cational cooperation; financial assistance given to opening schools in
neighboring localities) teachers continue to shy away from this area.
Thus, the government launched a drive to recruit volunteers in educa-A 
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tion who now represent a high percentage of the region’s teaching staff:
75% of the teachers are voluntary or contractual teachers in Kolda and
between 80 to 85% of them are the voluntary in Vélingara. 

This recruitment drive had serious limitations from the very beginning:
≥ The required academic levels to teach were not respected;
≥ The training provided to the recruits was too short and very minimal;
≥ The support provided to these volunteers was very poor (there were me-

rely two officials to ensure follow-up and training of 800 teachers);
≥ Schools were often under equipped in terms of material and textbooks.

All this quickly led to the problem of poor quality education whose cas-
cading effects were multiple: many children had to repeat their academic
years; dropout levels from schools increased; and success rates in the an-
nual final examinations (certificate of primary studies) were abysmal. 

The idea of the center was born to remedy the situation. It was necessary
to set up an institution dedicated to education and professional training
to reduce the attrition of teachers, arrest the losses incurred due to human de-
ficit existing in the region, and regain control over the educational scenario. 

From the debates that ensued, it was felt that a library that also included
a mobile facility richly endowed with material, a newsletter on educatio-
nal activities and trainings, audiovisual material for projecting films, the-
matic discussions on educational issues, training seminars etc. would
undoubtedly go a long way in mitigating the negative effects of isolation
and distance suffered by Kolda and also guarantee the success of the up-
coming innovations. 
The Kolda center was created in 1997, with the aim of improving the qua-
lity of education. 

The objectives of the center were as follows: 
≥ Help teachers prepare for their professional examination;
≥ Provide modern pedagogic support to them with audiovisual means;
≥ Create favorable conditions that allow model classes (based on methods

that enhance skill development in children) to be duplicated;
≥ Create an academic atmosphere that helps reduce the disparity between

the center (Dakar) and the periphery (Kolda and other regions); 
≥ Create a network of relations that improves the circulation of informa-

tion within the educational constituency;
≥ Encourage teachers to settle down in the area ; 
≥ Encourage reading habits among children in remote villages through

the mobile library;
≥ Promote national languages through training of trainers and experts

and post literacy actions; 
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Right from the beginning of the project, the center’s sustainability be-
came an issue. The resource center needed to ensure maintenance of its
equipments through its own funds which were to be generated from the
center’s various services:

≥ Film projections ;
≥ Library memberships;
≥ School memberships in the library; 
≥ Other services (like photocopies, camera, sound) and proceeds from

the sales of the center’s journal. 

EMERGING DIFFICULTIES
Very quickly, two difficulties came in the way of the expected outcomes.
The first relates to the poor interest shown in the library which was sup-
posed to play a key role. This can be attributed to the lack of awareness
among its beneficiaries, teachers and students included. This insufficient
awareness had a direct impact on the motivational levels towards the li-
brary project. The center became a tool used mainly by a few teachers
close to the authorities, few others from the locality and by some of the
administrative staff. Teachers working in rural areas found themselves to-
tally marginalized by this project.  

The second difficulty resulted from two almost related facts.  The school
inspectorate did not exclusively designate any staff to run the centers. Se-
veral persons were roped in according to their availability, therefore totally
failing in coordination and responsibility. Result: documents began to
disappear very soon and a ‘haphazard’ use of the educational material
was noted. The center came to be used as a place for stocking material
that the local authorities received from the Ministry. Moreover the center’s
financial dependence on Aide et Action did not really encourage it to seek
its own funds, which was mandatory for its sustainability. Worse to di-
versify its resources the center sought funds positioning itself at the same
level as local associations; meaning it sought funds from organizations
where associations sought theirs. Associations wondered why they should
pay the center for training when it sought funds from the their benefi-
ciaries because for the associations, it meant a double payment-direct
and indirect. Thus the initial vision that placed the Kolda pedagogic cen-
ter above associations, so that it could be a support to their development
quickly turned into one of competition between such agencies. All this
raised serious questions on Aide et Action’s credibility and intentions as
it was closely related to the center. It was in this context that the auto-
nomy of the center was decided, and its ambitions were totally revised.  

TODAY…
Today the center continues to function but its positioning has radically
changed. The center is completely managed by the State, Aide et ActionA 
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intervenes to provide methodological support. Communities are hardly
involved in its operations. The center is exclusively restricted to the State
and its sponsors which in this case concerns the teaching staff only. This
center for students and teachers does not have the ambition of openness,
apart from the few services that are occasionally offered to the commu-
nities (internet services for example). As of now this “new” center be-
longs totally to the Ministry of Education and supports the national policy
of capacity building in teachers. 

When the center was created, Aide et Action offered turnkey solutions,
or kits as the 1999 report called them. In spite of its experience, the As-
sociation had to confront each region’s specific problems from renewed
perspective. Its solutions had been tried and tested here and there (school
libraries, Teachers Resource Centers…) but it still had to face a basic ques-
tion: how to respond to local differences? The Kolda problem is a direct
outcome of Aide et Action’s positioning in terms of influence, experi-
mentation and ability to scale itself to local, regional and national levels.  

Whatever it may be, it appears that these centers that were created at a
specific point in time are taken for granted. It would be prudent to consi-
der them as living entities that need to renew themselves. The center
must question itself about the relevance of its actions and verify if these
take in to account existing challenges, history and evolution of the context.
Since these structures exist for a long time, one needs to know if they
can always assure the same functions. The approach towards sustaina-
bility also needs to reviewed not only during the initial phase but also
during the entire life of the center. The center will be sustainable if pe-
riodically certain factors are taken into account and updated to meet cur-
rent needs. Sustainability is the result of a continuous process.
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As we have seen previously the definition of resource centers is open
ended; some see it is a physical space, others look at it as a virtual space,
for many it is a platform for sharing information or for others it is an
agency for community mobilization! The concept of resource centers can
therefore take various shapes, therefore we propose to think on the basis
of their characteristics: What is common to these structures that we have
examined? Why do they share the nomenclature of a resource center?
And what do we find in them? 

“It is a platform for knowledge building and capitalizing expertise,
communicating and sharing information. Through resource centers we 
must be able to acquire competencies that are useful for life!”

“A resource center should be open to all categories of people and cater 
to each ones specific interest. By people we are referring to all the
members of the educational community whether it is a child, student,
parents, authorities or the entire community.”

“A resource center is neither a service provider nor a mouthpiece; 
it is a standalone learning community that can, when needed defend the
rights and interest of its users.”

the two previous chapters gave a detailed account of some of the pre-
vailing models of resource centers and looked at their histories, activi-
ties, objectives, difficulties, successes and ‘failures’… This third part aims
at drawing lessons from these experiences. 

As we examine resource centers, we will address the following questions:
What should we retain from our experiences with resource centers? How
should we define them? What is their specific nature? What challenges
do they hold for Aide et Action and its partners today?  

We have introduced and interspersed each part with quotes from parti-
cipants of the Dalwak workshop.  

In the first part the different roles and purpose of these centers is revie-
wed, followed by an overview of their relationships with institutional or-
ganizations with a focus on issues like sustainability and the type of
relations that such centers could have with government authorities. 

The quotations selected in this chapter are excepts from the Dalwak workshop verbatim.

EXPERTISE ANG:Mise en page 2  27/02/08  10:57  Page 58



THE EXPRESSION OF A DEMAND…
A resource center is first of all an answer to a demand expressed by a few
members of the educational community. In the case of the Education for
All (EFA) centers, CDRD or EduAction, it is a demand put forth by as-
sociations; in the case of CFPA and CAFORM it is a demand expressed
jointly by State authorities (even a third country) and an association;   in
the case of the TRC, the demand comes from the teaching staff and the
national authorities; in the case of the Resource center for basic educa-
tion, Gyan Kendras, Tribal education center the demand comes from the
communities. 

The demand arises from a premise: the observation of a failure, of an
inadequacy and also a need that is felt for a common platform for lear-
ning and sharing. A center can fill the vacuum left by authorities who
are unable to cope with such a demand or are too far away from ground
realities. Resource centers can also plug the gaps left by the inadequa-
cies of existing structures: though institutional agencies exist, they may
not function or function poorly or hardly function at all. Of course, cen-
ters may also be born from a new desire: the desire of a community to
come together and share information, create connections; formalize them
through physical or centers that have an identity, a mode of operation, a
visible and official existence. 

On the basis of this demand the center emerges, with a structure of its
own, an identity of its own which makes exchanges either physical or vir-
tual possible: exchange of knowledge (information and training) through
conventional tools (books, posters, exhibitions, internet sites) and agents-
trainers, coordinators who facilitate such transfer of knowledge. However,
we need to look at how the offer materializes and what it is composed of.

…THE OFFER PROPOSED 
If we accept that the content of the resource centers is tailored to answer
a demand, it goes without saying that the content may be as varied as the
offer. In the CAFORM experience for instance, the agenda was specific

“The content may be specific or general; it is determined by the context and the value
addition that the center brings to the development process.”

“Development is a constantly evolving process in which innovation can play a major role
when it is context specific and more importantly when it does not have a solely
experimental nature.”
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and was evolved to address a specific issue: train and inform teachers by
providing them with a library and a training room; in the case of Gyan
Kendras, the agenda is neither precise nor tangible: it therefore evolves
according to the needs and demands of the communities that are a part
of it. The notion of content can therefore not be restricted as long as cen-
ters need to be open-ended; thus the agendas of resource centers can be
both specific and general. 

The same holds true for those who decide the content of resource centers.
In previously cited examples, decision makers can be center’s manage-
ment committee in Caform; or the villagers in the Gyan Kendras who do
it in a very informal manner. 

Resource centers in their form and substance must therefore be flexible
to be able to respond to the varying demands expressed by its beneficia-
ries, and generate other such demands in turn. 

ROLES OF RESOURCE CENTERS
The multiplicity of channels through which knowledge can be exchanged
today may vary from tradition oral forms to the more recent written
media; contemporary societies thus see traditional modes cohabiting with
‘western’ modes. Given such heterogeneity of forms, one may wonder
about the relevance of creating resource centers i.e. physical structures
that are dedicated to sharing knowledge. The western conception sees
such spaces as ones that include a library preferably a multimedia library,
a computer…, spaces that are open to all for gathering knowledge. When
compared to modes of transmission that existed earlier, resource centers
were persons or a group of persons who did not distribute information
to those who wanted to learn but rather reserved it for a chosen few who
were retained for some special ‘qualities’ maybe moral, or because they
owed their affiliation to a certain class or caste. RE
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“A resource center is a space that builds knowledge, competencies, information through
documentation, sharing and provision of services.”

“A center must contribute towards disseminating knowledge and endogenous
expertise…”

“It is an open space that answers a need for information or training which enhances
personal and collective development. It’s role is educational and cultural, militating for
a larger awareness of the use of education in the development of nations.”
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Today, by contrast, internet has made it possible for us to find whatever
we want with a mere click.  But what should we do to ensure that this in-
trusion of visual and visual media gives due credit and space to traditio-
nal knowledge and expertise?    

To initiate a thought process on what a resource center is, its role in the
development process, its ownership by communities and its sustainabi-
lity, we presented various models of centers, underlining their success
and difficulties. Here they are in a nutshell:

≥ Teachers Resource Centers  in Tanzania that give priority to training
teacher and improve quality of education. Many questions arise on the
criteria, academic programs, selection of teachers, running the centers,
the qualification of primary level teachers, the real cultural benefits of
books in Swahili, and networking such centers…What can be seen is
how these centers are deeply involved in the decentralization process
and thereby how they help in restituting power to the communities. 

≥ Cambodian libraries in a context where the popular language is Khmer
and 60% of the adults are illiterate, or semi literate: Sipar created li-
braries, organized educational trips, initiated awareness meetings
across the entire country for the communities.  Books in Khmer lan-
guage were published and distributed massively. These centers work
with government agencies. These mobile or fixed libraries help enrich
local knowledge and practices. These innovations have largely helped
in advancing the cause of universal education through a real integration
of these centers within the communities.  

≥ Various models of Togolese resource centers whose problems have not
been created by the communities. Three types of centers can be seen:
pedagogic resource centers, resource centers for documents, center for
socio-cultural resources, the third type still being rare in the region.
This typology helped us focus on the basic nature of these centers
through the problems faced them: poor distribution of the centers, un-
suitable location, and unprofessional management of the centers all of
which translate into a very poor usage of the center. In spite of this, the
advantages – positive impact on the attitude of those who do come to
the center is real, which makes us hope that the centers can be revived
if its resources adequately meet the demands of the communities and
a better distribution across the country can be assured. 

≥ The Assefa Resource center in India is based on Gandhian philosophy.
This experience was supported by the government. Education in non-
violence, environment protection, respect for all, meditation, cultural
activities are made available through documents that have been created
for this purpose, as well as natural resources and local means. For the

SIPAR library 
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Assefa community members, the center is a platform for meeting and
learning. 

≥ The tribal education center initiated by DEED in India works with in-
digenous tribes, populations that live in very self sufficient manner. It
is based on the strong belief that anybody with cultural knowledge -
songs, music, arts, oratory skills, etc. -  can teach children, helping the
little ones acquire artistic capacities in addition to their regular educa-
tion. For the tribal children, nature is very important as it is a part of
their daily life, but learning the sense of belonging to a country is
equally important for their development. The center gives priority to
all that is unique to tribal populations (tools they use, history, artistic
creation) while also sensitizing them to the non tribal environment
around them.  It has the vocation of recreating the link between two
sides of a population that once used to ignore or hate each other. 

≥ In the teacher training and support centers, Benin, many teachers were-
and are still recruited with insufficient competency levels. Apart from
the government teachers, they may be recruited on a contractual basis
or by the communities. But all of them have a major skill and training
deficit. AEA carried out diagnostic tests that revealed the need to have
an expert training center which must be opened to all categories of tea-
ching community right from the beginning. The State implemented
steps to reorganize the educational system, closed the Teacher Training
Colleges and undertook measures to offset the shortcomings with the
help of the civil society. With the future of the Training centers han-
ging in the air, the time for implementing major reforms has come.
Training centers like those at Zè and Tori Bossito could be instruments
for community development where teachers can be agents of transfor-
mation and help build relationships within the teaching community
across the West African regions.  

≥ The educational resource and development center was created in Niger,
in 1990 to encourage self-training amongst experts and improve the
quality of teaching activities. These centers promote self responsibility
in training in its training sessions, it also provides a platform for ex-
pert interaction and innovations that go beyond the strict academic
framework. The center is a space for learning, developing thought pro-
cesses in education and acquire competencies to improve ones quality
in teaching. 

≥ The philosophy that helped create the Bwa Toma center for training in
Haiti is based on the desire to encourage local population participate
and initiate sustainable development project. It is with this spirit that
the center for support to local initiatives was created but to help the
local population participate efficiently and effectively in development ac-RE
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tions, people need to acquire suitable knowledge and competencies.
This was the role assigned to the Bwa Toma training center. 

≥ Through the Gyan Kendras in India, Bypass is trying to rectify problems
that came in the way of accessing schools. The discussions between
the local association and community have helped identify the specific
problems of the target population. These centers are therefore plat-
forms for exchanges that help problem resolution through collective
action plans.  The Gyan Kendras do not have a structural organization
so to speak. The community raises questions and problems that need
to be addressed during its regular meetings. It is the community which
mobilizes itself. 

IN CONCLUSION…
When we examine the role of the resource centers, we observe that there
is a good deal of confusion between the approach, the purpose and the
tool. But whatever be the form of these centers, it is clear that they can
become a tool for developmental activities and complement it well. The
resource center is therefore a structure that has a specific purpose and a
set of well defined approaches so that its roles can be clearly defined. The
most important question while examining resource centers is not how a
center can answer a certain need or requirement but rather how it seeks
to build the relationship between a demand, a need and the offer (s).      

Once this relationship is defined, the role of the center becomes relevant.
Then, it is the beneficiaries, or communities that make the center live.
And it is at this point that the supportive role of an association like AEA,
or a local association becomes crucial as they can support the center in
ways that help the demand and the offer emerge, help build the center,
develop a solid foundation for it (through expertise, support in re-
sources)…and then withdraw themselves at the right time. 
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While examining the sustainability of resource centers we must also
study the question of the center’s life. As some participants in this works-
hop have indicated the answer to this question is rarely known in ad-
vance. If the Assefa center for basic education must find means to
manage itself, the Gyan Kendra can continue to function as such for ever.
The diversity of forms that these centers may take calls for a reflection
that needs to be as varied as the concept of sustainability itself.

Today, sustainability is an integral part of the development approach pro-
moted by Aide et Action with its partners. The association facilitates the
development of centers, supports their growth and management activi-
ties if needed, but does not finance them on an eternal basis whether to-
tally or partly.

WHAT SHOULD BE SUSTAINABLE?
Once the principle of sustainability is laid out, we need to know what
should be sustainable: A building?  A site? A mode of functioning?  A
process that has been initiated between the center and its various mem-
bers? When we talk of sustainability are we referring to the structure of
the center or its purpose? Or both of them?

SUSTAINABILITY -  GOING BEYOND THE F INANCIAL AGENDA
The development approach that was adopted for project elaboration, and
subsequently during the entire project cycle will naturally influence the

“Sustainability is not a problem; it becomes automatic if the learning
community is dynamic and flexible which gives lot of scope for
development. If the center answers a need expressed by the community
and answer emerges from the same community which is articulated by the
center, the beneficiaries take full responsibility for the center and
sustainability of the institution is automatically ensured.”

“It is the participants of a center who must determine its life. If a center
disappears it is because it does not suit the demand any longer. The
relevance of each center’s actions determines and conditions its life.”
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question of its sustainability. It follows that for recently developed centers
like the ones that come up on behest of the communities and that are
developed and managed by them, sustainability does not pose a major
challenge. The management of centers, both formal and informal, their
growth and life cycles therefore are highly conditioned by needs and mo-
tivations of their users. The Gyan Kendras offer a typical example such
resource centers. 

Nevertheless some centers, developed with considerable external sup-
port, envisaged sustainability very early in their life. This is the case of As-
sefa in India: thanks to the interests that came from the loans disbursed
by the community banks, fees charged for the trainings provided by the
center, today Assefa can claim that the center for basic education is fully
autonomous. 

Having said this, we need to admit that sustainability is major issue for
most of the other centers that have been presented in this book. The si-
tuation of the CFPA can serve as an illustration to highlight the difficul-
ties faced by projects born in another era… 

In 1997, AEA like many development associations of the time, tried to fill
the gaps left by State authorities: since governments did not involve them-
selves in improving the quality of education, and since countries and re-
gions were in a situation of educational urgency, AEA set up and financed
projects entirely on its own. The CFPA is a result of such an initiative.  

Almost 8 years later, when we took stock of the situation, we noted that
AEA remained the sole source that financed the salaries of the human
resources that was employed, trainings dispensed as well as allowances
given to the teachers who came to take training from this center. Today,
this financial dependency towards AEA is really worrisome. This si-
tuation poses a threat to the viability of the center, but more than that
since the question of sustainability of the center was not raised when
the center was created, today the issue of who can finance its expenses
looms large. 

How can we ask communities to participate in financing a project when
they were not involved in its conception in the first place? Why would
communities want to finance projects that do not suit them or in which
they do not see a place for themselves? As far as the States are concerned,
given the fact that their resources are limited, why would they accept to
take charge of the management of such centers entirely created by NGOs,
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which substituted themselves to the governments? What then is the so-
lution for these centers that came up during the “substitution” era? Some
of them like Kolda whose purpose, objectives, or vision is no longer what
was envisaged when it was created, continue to operate through State
given funds. But can we in this case truly speak of sustainability? 

We cannot speak of a singular model in development, which naturally
eliminates the possibility of a singular model that can ensure the sustai-
nability of resource centers either. As the first part of this book showca-
sed, each center is trying to find a solution that is most suited to the
context and the needs that emerge from this context so that it is the most
efficient response to it: interests from loans given by community banks,
diversification of useful services to the community, public financing, any
of these may be used for future projects.

Aide et Action’s experience with its partners on the concept of sustaina-
bility of resource centers are rich with learning. We retain the impact of
the approach that has been adopted by the centers: wanting to set up a
center completely without involving the various participants, financing it
and later demanding its financial autonomy is a dangerous exercise and
even impossible. On the other hand, allowing the participants to come up
with the idea, the desire and the need for what we call a resource center
is ensuring that such centers will grow, develop, run, be managed, will
last, or disappear (as their purpose is relevant or not over time) on the be-
hest of the community. Far from the purely financial angle, including
sustainability in each step of the center’s life calls for examining its rele-
vance, its quality and therefore its growth on a constant basis.
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EVOLUTION OF AEA’S POSITIONING VIS -À-VIS GOVERNMENTS 
As we have seen previously, in the 1990s States were rarely involved in
developing resource centers. The emergence of these centers was driven
by the failure or inadequacy of the public system, whether it was for trai-
ning teachers or providing access to education; if at a later date these cen-
ters turned towards the State it was motivated by financial reasons and
to ensure their survival. 

If the financial crises of the centers can be attributed to an absence of
strategy or their ineptitude as well as lack of vision in issues related to sus-
tainability, and these in turn have highlighted the need to involve com-
munities in developing their own centers, they also force us to examine
the relationship that an NGO like Aide et Action should cultivate with
the institutional bodies of the country in which it is present. Should go-
vernment institutions should be involved in such center’s activities? If yes
then how? For what purpose? What are the risks involved? And what are
the advantages of such an involvement?  

Aide et Action’s principle today is to work in close collaboration with go-
vernments wherever it is possible. The previously evoked “era” when the
association substituted itself to the government is truly a thing of the past
for the Association. By principle, for increased efficiency, to avoid crea-
ting a competing parallel structure and to support governments take up
their responsibility, Aide et Action chose to make States their partners
as much as the communities. Resolutions 1 and 2 of the last Etats géné-
raux held in (2004) attest this commitment:

ETG 2004 

Resolution 1 (extract) 
Aide et Action, an organization of the civil society, specialist in education,
bases its actions on values of: (…) Solidarity:  
Education is a wealth that should be shared, disseminated and passed on to
others. Aide et Action supports all those who are and who want to be its part-
ners: States, participants at the local level, communities that work for the right
to education for all. (…) RE
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Resolution 2  
The Association’s actions have relevance in all those areas where the future of
education is at stake. Aide et Action develops strategies of influence with go-
vernments, local authorities and multilateral or bilateral institutions so that
they include educational issues in their development strategies, take into ac-
count the demands of local members and ensure that they respect their com-
mitments.

We hold these principles as an axiom for all our actions. Therefore
the question of choice in whether to involve States or not in our re-
source center projects no longer arises. Our thought process is there-
fore primarily oriented towards the role of the State and their
involvement in resource centers. 

FROM TOTAL INVOLVEMENT TO RECOGNITION
First question: Must the State ensure the management of resource
centers? 

Behind this slightly brutal question are our experiences like the one in
Kolda, that go back to another era. In these cases the State was solicited
to take charge of the center that it ought to have created in the first place.
Our approach has now evolved. From the demand to take charge, we have
shifted to a demand to recognize.

The question of ownership of action and responsibility for the center va-
ries according to contexts.  In the case of Assefa, in India it is an NGO
representing a community that wanted to create a center which belonged
to the community. The question of the State taking charge of the center
cannot be posed, however the cenetr’s recognition may be demanded es-
sentially for financial reasons. In South East Asia it is the State that
creates centers and is therefore their official owner. In this case it is more
a question of working with the States so that they take in to account the
demands of its various stakeholders and involve the communities in run-
ning the centers. Hence on recognition the following can be said: 

“There cannot be State ownership except when a center substitutes the State. Therefore
the government should not merely legalize resource centers but rather recognize and
validate trainings that are provided by them.”

“Recognition may validate participations in training, coordinators’ competencies, or the
functional capability of a center based on results that are obtained.”

every six years since

1998, Aide et Action
conducts a meeting
with its various bodies
(executive and
governing) to take
stock of its actions,
and development
strategies. The Etats
Généraux offers the
perfect opportunity for
the Association to
review strategies with
the aim of confirming
them or reorienting
them according to the
evolutions happening
in the field of education
and  development
practices. 
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For virtual document centers or community forums this kind of reco-
gnition may not necessary but it is indispensable for training centers.
Trained teachers will definitely be more efficient in a training institution
and with students, but for many beneficiaries, their efforts in building
their knowledge base and bringing value addition to the system fails to
get any credit outside the center. By recognizing training centers and
such institutions, the government brings an official seal that validates
the center, the activities it undertakes, and those who participate in these
activities (experts as well as beneficiaries).    

The strength of this recognition does not merely limit itself to apposing
the official seal. By involving the States in the functioning of the centers,
by making them full fledged participants, the NGOs undertake strategic
influence activities to further the cause of quality education. Let us not
forget that it is in the center that exchanges and dialogues over neces-
sary innovations, weaknesses and strengths of the educational system
take place. Thus resource centers can be at the very heart of an attitudi-
nal change towards education and ensure that changes can progressively
take place.

FROM RISKS TO OPPORTUNITIES

Involving the State: yes, but… Non-institutional stakeholders who set up
centers or their partners express the need for official recognition and in
the same breath a fear of losing quality, worse communities withdrawing
from the centers. This fear which takes us back to the question of sus-
tainability is an inheritance of the past that we are carrying from 1980-
90s, when NGO’s tented to take the government’s place. If the picture
that is painted is sketchy and rather oversimplified, it is witness to the lack
of comfort that non governmental partners face in considering the State
as full time partners, as the following fear expressed in the course of the
workshop testifies.   
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“Resource centers whose vocation is to train teachers need institutional backing.
However, there is always a risk of losing quality, or communities withdrawing from the
process. There should therefore be a sharing of responsibilities between the community
that manages the center and the State which finances it.” 

“State involvement in resource centers does not seem a good strategy in as much as it
poses a risk of using the center for other purposes than those intended at the time of
its creation.”  
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In its “new” approach involving States based on values of solidarity, res-
ponsibility and as a part of its strategic influence measures, AEA faces a
major challenge, one of assisting the recreation of the link between the
State and the civil society. This work calls for time, energy, confidence, ca-
pability from one and all; it also demands that we gain perspective on
our actions and responsibility. After spending more than 20 years on the
field and its Etats Généraux’s mandate, today mentalities seem to be
changing, fears are being progressively replaced by the ambition of in-
fluence. 

RECOGNITION AND LEGITIMACY 
The question of the center’s legitimacy arises regularly in all the contexts:
is an officially recognized center more legitimate than a center that is not
“formalized”? Who should determine whether a center is legitimate or not?

Since Aide et Action has put communities at the very heart of its deve-
lopmental actions, stakeholders agree that a center is legitimate when it
is initiated by its members for them and with them. In other words, a
center which is created and managed by communities is legitimate in it-
self. Therefore it is not the State’s recognition but its use by communi-
ties that confers legitimacy to the center.  

But the question goes beyond the mere legitimacy of the center: over time
as resource centers evolve, they become factors of legitimacy themselves:
legitimacy of the stakeholders who were till then probably not very res-
pected in the society (women and tribal populations for instance), legiti-
macy of individuals who came together to form a group, legitimacy of
the knowledge shared in the center.

“A center can involve itself in State policies if and only if communities have taken 
part in the center’s growth; it is then possible for the center to influence the
educational system.”

“Are resource centers not a means to ensure legitimacy? Are they not a real platform
that brings governments, communities and agents outside the community together over
a common cause? Are these centers not a means to legitimize and shape to these
existing energies?”
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as we have just seen, for over 10 years now, the concept of resource cen-
ters has not ceased to change: from a concrete structure it has become a
community space, from an institution managed without the State, it has
become a partner of the State, from a remedial center, it has become a
force to reckon with in innovation that can give shape to all existing ener-
gies.  Today the very strength and purpose of these centers can be sum-
marized in a single word: innovation. 

WHY INNOVATE?
If the very concept of resource center is growing, it is because there is a
need! The need to meet, the need to share and the need to learn… Ho-
wever it is a fact that in most of the contexts, structures to satisfy such re-
quirements already exist: a school to learn, a place to meet and a library
to read. Of course most of the centers of the 1990s did a lot to overcome
the systemic failures of the State but today what should the purpose of
these centers be? In other words why does an association like Aide et Ac-
tion support their development in the present context?  

Today when Aide et Action or its partners encourage the formation of re-
source centers it is not because there is a dearth of training or teaching
resources. Such means do exist; nevertheless the need for the centers is
also parallely expressed. A Resource center cannot survive if it does not
propose something different, new and attractive.  It is important centers
not duplicate what exists already in the region, in other words it is im-
portant that they innovate and bring value addition.

The EduAction Institute for example is an outcome of Aide et Action’s
project entitled Liberate School. The idea was born at the end of the
1990’s and the project launched in 2001. Carried out in India with local
NGOs it aims at developing learning platforms other than schools, it also
aims at “liberating” institutions from the exclusivity of knowledge. Such
an initiative helped us step out of the cliché ‘education = literacy’ and
examine the very notion of education. The initiative was innovative in it-
self. But we were also helped when we noticed that international initia-RE
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“The first value addition of the resource centers is that they must be
holistic and communities based. They must be spaces of innovation, drivers
of transformation. Change is development.”.»
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tives and the global discourse on education revolve around formal schools
alone.

In India and in other countries, years of intensive education based on
inept and unsuitable programs may have led to filling classrooms but are
also directly responsible for increasing the number of unemployable
youth. These programs trained youth to become government officials in
a country where the government no longer recruited, technicians in fields
that did not exist locally, teachers in communities where girls could not
go out of their villages to pursue higher studies etc. Those who could not
adjust to the educational model imposed found themselves excluded
from the system very early on. 

Systems presented here are examples among others. Today, our expe-
rience helps us observe the shortcomings and limitations of educational
systems based on a quantitative vision of education. Resource centers
presented in the first part of this book are attempts that seek alternatives
(successful or not). Other educational systems developed by non-institu-
tional organizations and associations are also rich with learning on rea-
ching quality education. 

These systems and general reflections on the limitations of the existing
educational systems lead us to examine the capacity of these systems to
adapt to changes, evolve … and produce innovation. 

Innovation has therefore become an urgency: innovate to renovate out-
moded systems, innovate to adapt education to ground realities, inno-
vate for quality education. Innovate, yes … but how ? 

HOW TO INNOVATE?
Resource centers presented in the first part of the book provide concrete
examples of innovation.  

First of all resource centers innovate by coming into being. In the case of
more recent centers it is usually a desire born from the community that
expresses a need which then drives the center.  The approach which is at
the origin of this instrument is innovative in itself: projects take shape
slowly, take various forms, and may last sometime or not. These are not
models, or some kind of miracle recipe that come to satisfy an educatio-
nal need. These are tools that are born from a community in a specific
context which may or may not take a specific form, but propose custo-
mized solutions and contents to the community.  

They also innovate by their absence of format, created with and by the
members of the concerned communities, for people of different ages and
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levels, flexible-without any specifically stipulated form, resource centers
open themselves to the needs that are being expressed: a forum for a vil-
lage community, educational center combining a small museum and a
documentation center on tribal communities, internet site for an orga-
nization that wants to share and enrich its knowledge… they can take va-
rious forms.

We are calling this an innovative approach because they do not fall under
any existing framework and do not have a prescribed modus operandi. 

Resource centers innovate by opening up the notion of education. Ta-
king learning beyond the narrow confines of conventional schools, re-
source centers give us an insight of the sheer breadth of educational
platforms that exist around us: elders of a community, fields, fairs, festi-
vals, media, artistic expression in its various forms all of these become
educational spaces. Once again, education becomes popular, traditional,
family based, virtual…

A word of caution needs to added, as resource centers however do not
have the mission of substituting official educational programs. In this
respect too, resource centers can be innovative. Such centers no longer
aim at rectifying weaknesses of the official systems, universal in nature,
but rather advocate broadening educational practices. It is in this manner
that educational resource centers seek to influence educational policies.

INNOVATION AND INFLUENCE
Let us share a concrete example: the tribal education center developed
by DEED (India) brings out and showcases the Jenukuruba tribal com-
munities’ knowledge in a mainly non-tribal area. The region is now wit-
nessing sharing of knowledge between the tribal and non-tribal
population for the first time. Educational authorities of the State are dis-
covering the depth and dynamism of the tribal culture, and are now in-
cluding some of its aspects in school teachings. Singing, dancing figure
among the teaching practices of the teachers, official text books have been
translated and adapted to the Jenukuruba lifestyle. Observations after a
few months: improved attendance in schools, results are better, attention
levels are higher, the viewpoints of non tribal teachers on young Jenu-
kuruba children is changing…for the better. 

This center is a good example of the role that resource centers can play
in influencing and lobbying. The center has helped State authorities get
to know a community better, adapt mainstream practices to make them
inclusive and satisfy the educational needs of the tribal children better. 

The other illustration of this type of influence is the EFACAP - CQEQERE
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experience in Haiti; especially the Quality Circle Schools, AEA‘s experi-
ment schools that were first tried in Guinea and then adapted to the Hai-
tian educational context. 

There too centers have a strategic role of influence vis-à-vis the State, not
in creating or recreating links, or a recognition of a part of the population
by the State, but to influence the educational content of a system that has
been put in place. Through its initiative, a non governmental association
(AEA) and its partners (the communities) have successfully opened a
platform dedicated to views and expressions on education, which is also
in final analysis the communities’ education. Thus community mem-
bers examine what is necessary to their context. They look at the draw-
backs of existing centers and look for ways to improve the content of the
official educational system. The Haitian Centers, along with the com-
munities and the support of the State have helped innovate the national
educational system. The new strength of the resource centers lies exactly
here: be a catalyst of transformation and pave the way for innovation.
Whatever their case maybe, whatever be their history, their objectives or
specificities, resource centers must build and nourish the link that will
help them make the cause of ‘quality education for all’ progress.

©
 
w

w
w

.
j
u

l
i
e
p
u

d
l
o

w
s
k

i
.
c

o
m

 
 

EXPERTISE ANG:Mise en page 2  27/02/08  10:57  Page 75



CO
NC

LU
SI

ON

this book has attempted to look at resource centers and provide a

few facts on them. The first chapter examined these centers and their
multiple contexts in detail. Their histories, specificities, distinctive forms,
objectives, difficulties and impact were studied. This monograph was
crucial to subsequently initiate a reflection on resource centers on the
whole and gain insights about them. This is not a trivial study, our ob-
jective was not to showcase centers created and/or promoted by Aide et
Action. At the very heart of the resource centers are questions that are
fundamental to the practice of development in education.  

Probing the very existence of such centers means having the determination
to look deeply at a context and raise questions about the very usefulness
and purpose of these centers: Is there a need? Or a demand? From whom?
Who is expressing the need or demand? What are the expectations? 

It also means asking questions about their viability and sustainability:
how much do such centers cost? Who is financing what? What are the va-
rious ways to ensure the survival of the project once funding agencies,
institutional or private sponsors withdraw from it? 

It means asking questions about their legitimacy: given the local and na-
tional institutions that exist, what difference does a center make? Is a cen-
ter more legitimate because it is born from a community’s desire or because
it bears the label ‘authorized by the State government’? Is it legitimate be-
cause the services it offers are better than or different from others? 

The examples we have given, reflections shared during the Dalwak works-
hop have tried to answer these questions depending on the context. They
have also helped us revisit, reinforce Aide et Action’s positions on its ap-
proach to development. They will also have served to underline the fact
that development experts also need to take a break, examine the work
that has been done, and question their practices to gain insight. 

Like local, national or international associations change and adapt their stra-
tegies to suit evolutions happening in their fields, resource centers and their
practices have evolved over the course of time. Innovation is at the very heart
of their activities, very much like other aspects of development. The quality
circle schools in Haiti, the most recent example of resource centers, offer a
good example of the transformation that can be noticed in such centers.
How to plug gaps (absence of structures to train and inform community
school teachers) without substituting for the State? How not to simply re-
plicate what is done elsewhere? Answer: innovate. 
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Earlier resource centers filled gaps; today they must go beyond and in-
novate. Challenging standard education systems; approach it in a larger
sense; ensure that quality remains at the very heart of training and in-
formation…It is their ability to make suggestions for improve existing
systems, creating new modes of education that makes them a key agent
in multiple contexts.      

We hope this study of the resource center reinforces the idea that all ini-
tiatives need to be undertaken in partnership with the State. For AEA,
this promise is recent in the history of the association and to its practice
of development on the whole. Our intention is not to substitute but ra-
ther join hands with the entire educational community and work together
for the cause of quality education for all. The challenge is huge and is
larger than us, as we have seen in issues related to sustainability. Colla-
borating with States does not merely mean signing financial partnerships
so that structural costs can be attributed to the State’s treasury, it means
recognizing the responsibility and legitimacy of the Government in hand-
ling educational and developmental issues, and it also means acting from
within to make the necessary changes for educational systems to evolve.  

For the old centers this is a major challenge and for the new ones, an es-
sential phase in their formation. 

Examining resource centers also means reminding others that only those
projects that involve communities and understand their aspirations can
satisfy the primary role of knowledge building and sharing a common
platform. Whoever be the official ‘owner’ of the center: State, commu-
nity or association of the civil society, the project qualifies to be a Re-
source center only when it is useful and relevant to the local context. 

Lastly, working towards improving one’s practices in development also
means keeping in mind that development, especially in the field of edu-
cation is a sector that is constantly evolving and only a regular reflection
about one’s practices will help us adapt to contexts in mutation, arising
demands or emerging requirements. 

Think, analyze, question, challenge, test, undo, redo, innovate, involve
community members…are those many steps that help work efficiently
towards the fulfillment of the mission of the resource centers: make the
right to quality education for all a reality. 

It is also modestly what we have tried to do through this work. 
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